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TO IHE TEACHER: 



The following cOTiposltion program for Freshmen English is structured in two parta: 

1» An outline 

2, Individual Lesson plans 
The outline presents the specific areas of the composition program for the entire 
freshmen year. The individual lesson plans are provided in order to aid the 
teacher in achieving each specific area in the outline. The lesson plans are 
structured in inductive form but are only SUGGESTED to the teacher. It is hoped 
that the teacher will utilize them as they are presented » but he is free to make 
any modifications if he so desires. In most cases » examples of materials and * 
exercises are not included with the lesson plans. They are to be selected based 
on the individual teacher's cholc«» Where they are included » they are only 
suggestions • 

The outline and lesson plans are structured sequentially. It would be advan- 
tageous to follow the sequence to aid uniform progress on the part of all 
students working on the program. 

Due to individual differences in the students and in the teachers » no definite 
time limits on specific areas have been stated* The only goal Is to achieve the 
major objective stated at the beginning of the outline. In order to success- 
fully achieve that objective, all aspects of the program must be covered. 

Generally^ specific numbers of exercises to be completed in each area are not 
stated • The number is left to the discretion of the teacher based on his 
appraisal of his students' progress. 

Areas on mechanics are also suggested. Items may be added or deleted at the 
teacher's discretion. Those areas suggested were based on the analysis of the 
compositional needs of the freshman if he is to achieve the major objective. 
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Ccmipofiition Curriculum * Ninth Grade 



Major Objective: 

The Student will write one unified and coherent argumentative 
paragraph • 

Sequence of the Curriculum: 

I. Lang. Unit - See Currulum Guide for Freshman English 

II. Rationale for study of Coixiposition 



III. Introduce three types of wfiting: 

A. Narrative 

B. Descriptive 
< C . Argumen ta t Ive J 



s ox wficing: 



IV. Definition and Exercises with Argumentation 

A. lvldv.d%i^f^ Order 

B. Deduc^^e Order (Note: Separate Lesson) 

C. Argument Exercises 

V. Develop Definition of Argumentative Writing 

A. One Paragraph - (Example) 

B. Five Paragraphs - (Example) 

VI. Structure of one Argumentative Paragraph 

A. Introduce and define parts of Argumentative Paragraph. 

1. Topic Sentence (definition) 

2. Supporting details (definition) 

3. Concluding sentence (definition) 

B. Outline of Argumentative Paragraph 

I. Topic sentence: Subject Attitude 
II. Supporting details: A - F 
X III. Concluding sentence: Stf>Ject Attitude 

VII. Concentrated Development of Structure of Argumentative Paragraph. 

A. Topic Sentence: Definition 

1. Subject - Definition & Develoi«xent 

2. Attitude - Definition & Developaent 

3. Outline - Subject & Attitude 

B. Supporting Details: 

1. Define Role of S.D.'s 

2. Extend outline to S.D.'s 

3. Illustrate S.D's using topic Sentences offered 
previously. 

4. Write Topic Sentence with outline of Supporting 
Details. 
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5. Introduce and define concept of Unity as it 
relates to Supporting Details « 

a. Relate concept to life (Motivation) 

b. Unity & Dis-*unlty defined 
c* Apply to Paragraph: 

i. Each S.D» must support Att. of T.S^ 
11 » Consistent selection of S.D's ^Examples 

or Facts, 
ill. Examples and Exercises 



6. Introduce and define concept of Coherence as it relates 
to Supporting Details. 

a. Relate concept to Life (Motivation) 

b. Coherence & Incoherence (Defined) 

c. Apply to Paragraph 

I. Ordering of S.D.U: 

II. Transitions: (Define & Illustrate Types:) 

1. Thought & Illustrate detail 

A. Key Words & Phrases 

B. Pronouns 

2 . Connectives 

ill* Verbs (Tenses: Exercises with Topic Sen* 
tence and Supporting Details.) 

Concluding Sentence: 

1. Define Role of Concluding Sentence in 
Argusnentatlve Paragraph 

,a. Sudsarize 

b. Restatement of Subject Attitude 

2. Extend outline to Concluding Sentence 

3. Exercises in Variety of Concluding Sentence* 



Mechanics - Ninth Grade 
• Person 

« Tense - Sequence 
•Voice 

•Contractions 
•Abbreviations 
•Word choice: 



slang 

Collog. 

Pompous 

Deadvood 

Verbosity 

Cliche 



Fragsnents (taught when they appear) 
Run-ons (Comna Splice) (taught when 

they appear) 

.Pronoun - Antecedent 
» Clear Reference 
» Parallel Structure 
I Sentence Variety 



Taught at teacher's discretion 



All of the above areas are Included with specific lessons , 
except : Fragi&ents 

Run-ons 

Word Choice 

These may be presented according to the teacher *s discretion^ 
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Composition Curriculum ^ Ninth Grade - Lesson Plans 
Lesson One ; "Introduce Three Types of Writing." 

Oblectives ; After reading and isuiuctive discussion: 

(A) The student x^iU identify the function of three 

types of writing: Descriptive » Narrative » & Argumentative. 

(B) Tlie student will define the three types of writing 

(C) The student will delineate differences in three types of 
welting 

(D) The student will label the three types of writing. 

II. Materials ; Three paragraphs: exesnpiii^lOg NarrativeV Desciriptive, 

and Argumentative. Writing without titles, labeled 
X| XX ^ XXX* 

III. Procedures : 

(A) Motivation: 

(1) Have students read throe excerpts of writing. 

(2) Have students determine what each excerpt is 
doing through its structure and content. 

(B) Discussion: 

(1) iThat is different about each of these three pieces 
of writing? 

(2) ^^hat is similar? 

<3) does Excerpt One do? (Describe) 

(4) IJhat does Excerpt T^fo do? (Tell a story) 

(5) What does Excerpt Three do? (Proves a point) 

(6) Hct^ does each excerpt accomplish its objective? 
(a.) Have students underline key words or phrases 

which indicate what each excerpt does. 
^ -Descriptive - Adjectives 

^ -Narrative - Verbs 

-Argumentative - Facts 
(b.) Ask students to relate what they have underlined 
and explain how they feel it proves what each 
excerpt la doing. 

(7) Ask students if they know names for these three types 
of writing. 

(8) Give students names: Narrative 

Descriptive 
Argumentative 

(9) Ask students to frame definitions for each type . 

(10) Give students definitions for each type: 

(a) Descriptive: Writing which describes a scene, 

a person, or »;.||pS|||^l£ m.H^<- 

(b) Narrative: Writing which t«^|^^|gg|Xed?" 

(c) Argumentative: Writing which attempts to prove an 

argument. . trying to 

prove?'' ' ' 
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(11) Tell students they will work with one of these for 
the next four years. Ask them which one they 
think it is an why? 

(12) Tell them it will be Argumentative and they will 
find out why in the next lesson. 

(13) Thi> next lesson will be an introduction of 
Argumenta t ion . 

(14) Assign: Make at end of lesson: Have students define 
argument, iniat is an argument? 

DESCRIPTIVE: 

I 

The very appearance of John Webber, in spite of physical peculiarities 
which struck one at first sight as strange, even a little startling, 
suggested qualities In him as solid ai^ substantial as the houses that he 
built. Although he was slightly above the average height, he gave the Im- 
pression of being shorter than he was. This came from a variety of causes* 
chief of which was a somewhat "bowed" formation of his body. There was 
something almost simian in his short legs, bowed sll^tly outward, his large, 
flat-looking feet, the powerful, barrel-like r.orso, and the tremendous gorilla- 
like length of his arms, whose huge paws dangled almost even with his trees. 
He had a thick, short neck that seemed to sink rl^t down into the burly 
\ shoulders , and close sandy-reddish hair that grew down almost to the edges 
of his cheekbones and to just an inch or two above the eyes. He was getting 
bald even then, and there was a wide and hairless swathe ri^t down the center 
of his skull. He had extremely thick and bushy eyebrows, and the trick of 
peering out from under them with the head outhrust in an attitude of in- 
tensely still attentiveness. 

NARRATIVE: 

II 

It happened one day about noon. Going towards my boat, I was exceedingly 
surprised with the print of a man's naked foot on the shore, which was very 
plain to be seen in the sand. I stood like one thunderstruck, or as if I 
had seen an apparition. I listened, I looked around me, but I could hear 
nothing, nor see anything. I went up to a rising ground, to look further; I 
went up the shore and dotm the shore, but it was all one; I could see no 
other impression but that one. I went to it again to see if there were any 
more and to observe if it ml^t not be my fancy; but there was no room for 
that, for there was exactly the print of a foot, toes, heel, and every part 
of a foot. How it came thither I knew not, nor could I in the least imagine; 
but, after innumerable fluttering thoughts, like a man perfectly confused and 
out of myself, I came home to xssy fortification, not feeling, as we say, the 
ground I went on, but terrified to the last degree, looking behind me at 
every two or three steps, mistaking every bush and tree, and fancying every 
stump at a distance to be a man. Nor is it possible to describe how many 
various shapes my affrighted imagination represented things to me in, how 
many wild ideas were found every manent in my fancy, and what strange 
unaccountable whimsies came into my thoughts by the way. 
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(B) Discuss lent 

(1) Plsce students definitions on board or overhead and 
analyse with students. 

(2) Define argumentation for students: 
Argumentation ; A. scientifici objective analysis of a 

probLan which results in one taking a 
position which he regards as valid and 
reasonable. 

(3) Analysis Delinition ; Ask students to break definition 

into what they think are the most 
important points, 

(a) Problem - You may have one or be given one* 

(b) Analysis" Scientific & Objective 

(c) Beiult - Position which is regarded as valid & 

reasonable* 

(4) Now that you know what Argumentation is, is there a 
method or are their methods to prove arguments? 

(5) What is /are these methods to prove Arguments? 

(6) After students present their views, introduce in- 
ductive and deductive order as methods to prove 
arguments. 

(7) Ask if students can define these. 

(8) Inducclve Order : Induct -means "to lead in'* Lead 
reader from a succession of particular or specific 
statements to a general statsment or concluaion at 
the end of the argument. 

(9) Present example to Illustrate for students. 

(^^^ ^Deductive Ofder ; Deduct • means "to lead away from." 
Make a general statement at beginning of argument 
and follow it with a succession of particular or 
specific statements which prove the general statement » 

[One ends argument with a restatement of the general 
statement made at the beginning. (Present Example) 
* Note to Teacher ; This is a variation on Deductive Order. 

The pure deductive order does not end 
with a restatement of the general 
Idea. This variation has been 
suggested to influence students to 
think in the Introduction*-Body-Con- 
elusion progression. 

(11) Ask student: We are going to use one of these two 

methods. Which one do you think and why? 

(12) Tell students they will use deductive order because 
it is a more natural way of proving an argument. 

We all tend to state an argumentative position first 
and then prove it rather than the reverse » or the 
iikluctive order. 

(13) Summarise Deductive Order (Re-define) 

(C) Exercises : (Suggested for small group use) 

(1) Give students written arguments to analyze for 
inductive or deductive order. 

(2) Have students develop arguments utilizing deductive at>d 
inductive order to be analyzed by other students. 
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Lesson Two ; Part two ; Development of Arguments Utilising Deductive 

Order. 

I. Objectives: After inductive discussion & exercises. 

(A) Student will define argumentation. 

(B) Student will define inductive and deductive order. 

(C) Student will delineate method of developing Argumentative 
statements . 

(B) Student will define need for the "proof" of an argument. 

(E) Student will define need for valid proof of an argument. 

(F) Student will delineate means of proving an argument 
using deductive order» specifically through facts and 
examples . 

(G) Student will define need for developing proof of 
arguments deductively in order of importance from 
least to most important. 

(H) Student will define method of developing concluding 
statements to arguments. 

(I) Student will identify arguments developed deductively 
by facts or examples presented in order of least to 
most important and ending with a concluding statement. 

(J) Student will analyze arguments for the above elements. 
(K) Student will develop arguments in both written and oral 

form deductively, utilizing facts and examples and 

ordered froin least to most important. 
(L) Student will present arguments orally and in written 

form to be analyzed by students and analyzed by the 

teacher. 

II. Materials ; Examples of Arguments developed deductively by facts 

and examples plus examples showing development 
according to order of importance from least to most 
important. 

III. Procedures; 

(A) Review ; Argumentation (Definition) 

1. Inductive Order 

2. Deductive Order 

(B) Motivation; 

(1) What makes you want to argue? 

(2) How does one go about making you want to argue? 

(3) Wt-.at in a statement that someone makes, makes you 
want to argue? 

(4) How do you make people argue? ^^hat do you do? 

(C) Discussion ; 

(l> That "something " in a statement that makes you argue 
or makes others argue, we call an ATTITUDE , 

(2) Attitude ; A way of thinking* a feeling about an issue, 

idea, concept, etc. 

(3) The issue, idea, etc. in an argument is called the 

SUBJECT . 
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(4) SubJect: Topic or area you are considering In 

your argmenC. 

(5) Tlierefore: What Is an argumentative statement? 
f6) ArRwaentatlve Statement : Consiscs of a subject and an 

attitude. 

(7) Wvitten examples for students to analyse. 

(8) Have students write argumentative statements to be 
analyzed ami evaluated by students & teacher. 

(9) Now that you have an argumentative statement with 
a subject and an attitude, what do you do next? 
Prove It. 

(10) What do we mean by proof 7 What do you prove In an 
argument? The Attitude of the statement. 

(11) When we prove the attitude . we offer support for why 
we believe in that attitude. 

(12) If a proof is reasonable or acceptsble what do we 

term it? Valid -If it Is not reasonable or acceptable? 
Invalid . 

(13) How does one prove an argument validly? What kinds 
of support must he offer? Valid support which best 
can be obtained through the use of Facts and Examples . 

(14) Why should we only use facts and examples? Why not 
more of our own opinions or our personal feelings? 
They are too personal; facts and examples are usually 
accepted by all people; opinions and feelings may not be. 

(15^ Exemplify arguments using facts and examples. 

(16) Exemplify arguments using opinions or feelings. 

(17) Have students analyse validity of two types of 
arguments, based on two differing types of proof. 

(18) When you present your facts or examples, is there 
any method or wa y in which you should present them 
to help you prove your argument more solidly? How 

would you present them to prove your argument more 
effectively? 

(19) Vou develop your arguments and present them in the 
order of importance from least important to most* 
important . 

(20) Exemplify using paragraphs organlieed from least to 
most important. 

(21) Why do you think we would present them in that manner? 

(22) "Once your argument ^as sounded the challenge, your 
reader's interest is probably at its bluest pitch. 
He wants to see how you can prove so outrageous a 
thing; or to see what the evidence is for this thing 
he has always believed but never tested. Fach 

step of the way into your proof, he is learning 
more of what you have to say. 
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But, unfortunate ly» his Interest may be relaxing as 
it becocnes satisfied: the reader's noxsnal line of 
attention is a progressive decline, arching down 
like a wintry graph. Against this decline you mugt 
oppose your forces, so that the vector of your 
reader's interest will continue at least on the 
horizontal, with no sag, and preferably with an 
upward swing. 




This is the basic principle for organizing the proof 
of your argument. "Save your best until last. It 
is as simple as that." (Sheridan Baker, THE ClHPLETE 
SJXIdlSl. (1966). p. 28.) 

(23) Place diagram on board and explain. 

(24) Now that you can prove an argument, how does one 
conclude an arpument? 

(25) Restate subject and Attitude in final statement. 

(26) 1-niy would one do this at the end of an argument? 

(27) Exemplify through using arguments with concluding 
statements . 

(28) Have students analyze 

(29) Review in Summarv ; Development of: 

(a) Argumentative Statement 

(b) Development 

(c) Orde'^'of Importance 

(d) Conclusion 

(D) Assign : Student work in groups or individually to work 
up arguments to be analyzed and evaluated by 
students and teacher. 
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Lesson Three: •'Definition of Argumentative Writing." 

I. Qblectivea : After inductive discussion: 

(A) The student will define argumentation. 

(B) The student will define method of developing 

Argusuentative gtatmienti. 

(C) The student will define and delineate deductive order 
as a means to proving an argument. 

(D) The student will define and delineate ordering deductive 
statements from least to most important to iolidify proof 
of an argument, 

(E) The student will define method of developing concluding 
statements to arguments » 

(F) The student will define argumentative writing 

(G) The student will define composition objective 
for freshmen year. 

(H) The student will define composition objectives for 
sophomore y junior, and senior years. 

11* Materials : Geometric Diagram of one paragraph paper and of 

five paragraph paper without parts labelled. 

III. Procedures ; 

(A) Review : 

( 1 ) Argumentation (Def init ion) 

(2) Method of developing argumentative statements 

(3) Deductive Order of proof 

(4) Presentation of de^iuctive order frcxn least to 
most important statements. 

(3) Method of developing concluding statements. 

(B) Motivation: 

(1) We know what argumentation is* 

(2) With what kind of writing did we say we would work? 

(3) What question did we say argumentative writing 
answers? 'Vhat is he trying to prove? 

(4) I^hat then does argumentative writing do? 
, (5) What is its objective? 

(C) Discussion; 

(1) Arjgumentative Wirttini^ ; Writing which attempts to 

prove a point (Argument). 
*(2) In your freshmen year> you will have one objective: 
to write one unified, coherent argumentative 
paragraph. Don^t worry about what "unified '*and 
"coherent" mean now. We'll get to that later. All 
we want you to know is what your goal is this year. 



*" Note : The above is presented in answer to the question of what 
the students will be doing with Argumentative Writing. 
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(3) Show students geometric diagram of one paragraph 
without parts labelled ^ and tell thexn that is the 
basic structure of s one paragraph paper* They 
will get names of parts in next lesson. 



Diagram of 
one paragraph 

No parts marked! 



(4) In your sophomore » junior, and senior years you 
will have another objective: to write a unified, 
coherent five-paragraph paper. 



(5) Show students geometric diagram of five paragraph 
paper without parts labelled > and tell thm that is 
the basic structure of a five-paragraph paper. 
They will get names of parts in your sophomore year. 
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Diagram of five 
paragraph paper. 




Mo parts marked! 
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fiP^T rnPV Al/AII HOll^^^ ^® important point is that the five paragraph paper 
out Wiri AlAiUiijU: develops from the one that you will work on this year. 

(7) Show how one paragraph expands into the five: 




One Paragraph 



Five Paragraph 

(8) Sc^e of you may evan ba writing five paragraph^papers 
before the year ends. 

(9) In the next lesson^ we will consider the specific 
structure of this one paragraph of argumentative 
writing, 

(10) No assignment* 
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Lesson Four : "Structure of One Argumentative Paragraph'^ 

I. Objectives: After inductive discussion: 

(A) The student will define argumentative writing. 

(B) The student will draw the geoisetric pattern of one 
argumentative paragraph* 

(C) The student will define topic sentence, its construction 
and its function. 

(D) The student will define supporting details, their construction, 
and their function* 

(E) The student will define concluding sentence its construction 
and its function. 

(F) The student will delineate the outline of a one paragraph paper 
Illustrating topic sentence, supporting details, and con- 
cluding sentence* 

(G) The student will analyze paragraphs for geometric pattern, and 
for parts of the paragraph through outlining. 

II. Materials : 

(A) Examples of topic sentences 

(B) Examples of supporting details (deductive order) 

(C) Examples of Concluding Sentences. 

(D) Examples of full paragraphs illustrating all parts. 

(E) Examples of paragraphs outlined. 

III. Procedures : 

Review ; Argumentative Writing (Definition) 

(B) Motivation: Have students draw the geometric pattern of 

the argumentative paragraph without parts 
labelled on the board. 

(C) Discussion: 

(1) Now that we know the geometric pattern of an 
argumentative paragraph, let's define exactly 
what an argumentative paragraph is. What is it? 

(2) Ask Students : Uhat do you think it is? 

Why is it so important? 

(3) Importance : Analogy: To what could we ccsnpare the 

paragraph to show its importance. 
Compare to the foundation of a^ house 

(4) Have students analyze analogy: 
Fpundation » One paragraph 
Building • Five paragraphs 

(5) Argumentative Paragraphs A connected series of sentences 
Give students defin- which present %n Argumentative 
ition after analyzing Statement, its proof, and a 
theirs. conclusion to the argument. 

(6) Now that we know what an argumentative paragraph is, 
let's label the parts and find out what they do. 

(7) Refer to the geometric diagram : What do we call the 
first part? Topic sentence. 
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(8) l^at does the topic sentence do? Have students 
look at paragraph definition for the aasver. 

It presents the argiment . 

(9) Does a topic sentence have any component parts. 
What are they? Think of the parts of an 
argumentative statement. What are they? 
Subject and attitude* 

(10) The topic sentence^ also, has a subject and ctn 
attitude. They fu^tion the same as in the 
argumentative statement. 

\ Subject; The topic: issue, idea, under consider** 
ation. 

Attitude: The way the writer feels about his subject* 

(11) Ill^trate with examples. 

(12) W\at is the second part of the paragraph? 
Supporting Details 

(13) What do S.D's do? If the topic sentence presents the 
argument^ what must the S.D.'s do? 

They prove the argument • 

(14) The supporting details are the proof of Ithe topic 
sentence. 

(15) What specifically in the Topic Sentence do the 
supporting details prove? The Attitude : Just as in 
an argument. 

(16) Illustrate using examples. 

(17) Rmember from the argument^ of what M the pfoof made? 
Examples , or Facts 

,^(18) Supporting details are also mde from facts and 
examples > 

(19) In the argument, also» is the proof presented in any 

way? 

(20) The proof in an argument is presented deductively 
from general to specific and in order of importance 
from least tc most important . 

■y^(2l) Supporting details are also presented deductively 

from general to specific and In order of importance 
from least to most important. 

(22) Now that we know what S.D*s do» and how they are 
presented » one final Important point remains: 
How many Supporting Details should there be in an 
argumentative paragraph • THREE 

(23) Why the number three f"r supporting details. 
Later, if you remember, these three will be 
developed into the three 'Vniddle"or body paragraphs 

in the five paragraj^h paper. So, you see» we're already 
following the order of the five paragraph paper. 

(24) Illustrate using supporting de€ails and body 
paragraphs to show parallels* 
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(25) Finally^ what would the final part of the paragraph 
be called? Remeaber from the structure of the 
argument? Concluding Sentence 

(26) ^'That does the Concluding Sentence do? Remember from 
the argument - Restates the subject and the attitude; 
It suomarizes . 

(27) Illustrate with examples. 

(28) In order to visualize the structure more easily, we 
can outline the paragraph and illustrate its parts 
through the outline. 

(29) From its parts, how many subdivisions will the 
paragraph outline have? Three I 

II 
HI 

(30) \Jhat will they be labelled? Topic sentence -I 

Supporting Details -11 
Concluding Sentence -HI 

(31) Would there be any subdivisions under these divisions? 
Yes. 

(32) What will they be? 

(33) I - Topic Sentence 

A. Subject 

B. Attitude 

II -Supporting Details 

A. Facts or Examples rdeductively. from. general 
n « T? 7 to specific' in order oi 

B. Facts or Examples unporCance.J 

C. Facts or Examples " " " 
III. Concluding Sentence 

A. Restate Subject 

B. Restate Attitude 

(34) Summarize: Definition of Argumentative Paragraph 

Parts and Function 
Outline 

(35) Throughout the entire discussion, does any number 
keep recurring? Niaaber THREE 

(36) t^hy does nmaber three seem to be so important? 

(37) Discussion of three as symbolic number plus others if 
teacher desires - All above from 35 -37 is optional 
discussion 

(38) Analyse sample paragraphs for parts and outlines 

(39) Next Lesaon: Begin writing topic sentences 

(40) Assign; Optional - paragraphs to analyze & outline. 



ERIC 



20 



17 

Lesson Five: "Concentrated Development o£ Structure of the 
Argumentative Paragraph: Topic Sentence" 

I. Objectives: After inductive discussion: 

(A) Tha student will define the function of the Topic Sentence. 

(B) Tha student will define the structure of the Topic Sentence. 

(C) The student will delineate the outline of the Topic Sentence. 

(D) The student will analyse topic sentences for function, 
structure, and outlining. 

(E) The student will write topic sentences illuatratlng the 
topic sentence's function^ structure, and outline form. 

II. Materials ; 

(A) Examples of topic sentences illustrating subject and attitude. 

(B) Overhead might be effective here for illustration. 

III. Procedures : 

(A) Motivation : Write a topic sentence on the board. Don*t tell 

students it is a topic sentence. 

(B) Review : 

(1) Ifhat did we call the first part of phe argumentative 
paragraph. 

(2) What does it do? 

(3) \Jhat are the parts of a topic sentence 

(4) Uhat is the function of the parts? 

(5) I'That is the outline of a topic sentence? 

(6) Application of above through analysis of sample 
topic sentences. 

(C) Discussion: 

(1) At their seats have each student write a topic 
sentence on a sheet of paper. 

(2) Have the student outline his topic sentence also, 
listing subject and attitude. 

(3) Collect topic sentences and outlines. 

(4) With a Student leader : Have sentences and outlines 
placed on an overhead to be analysed by students led by 
student leader. 

Analyse for ; subject and attitude plus correct outline 
form illustrating subject and attitude. 

(6) Suomarige. ! Definition and function of Topic Sentence 

Structure of Topic Sentence 
Outline of Topic Sentence 

(7) Assign; Have each student write and outline ten 

topic sentences for a composition grade. 

(5) Iflien topic sentences are corrected, hand back to 
students and have lesson on 

Mechanics : Person 

Contractions 
Abbreviations 

NOTE: 0^ treating the above, it is suggested that the 

following areas be considered: 
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(a) Introduce person^ contractions » and abbrevia- 
tions as considerations pertaining to the formal 
aspect of Argumentative writings 

(b) Person : Write all paragraphs in third person. 
Contractions : Eliminate in argu. waiting. 

Stress such forms as he's, that's 
they* re » etc» Students use them 
unconsciously^ 

(c) Abbreviations : None, except for abbreviations 

such as Mr. Mrs.^ etc. 



Don*t Apologize - Rationale for writing in ^ird person : 

•In my opinion," the beginner will write repeatedly, until he seems to 
be sa)(lng "It is only my opinion, after all, so it can't be worth much." He 
has failed to realize that his whole essay represents his opinion of 
what the truth of l:he matter is. Don^t make your essay a letter to Diary, 
or to Mother, or to Teacher, a confidential report of what happened to V^u 
last night as y ou agonized upon a certain question. *^o me, Robert Frost 

is a great poet" this is really writing about yourself. You are only 

confessing private convictiotis« To find the"public reasons" often requires 
notmore than a trick of gramnar: a shift from "To me, Robert Frost is. . ."* 
to 'Robert Frost is • • . ," from "I thought the book was good" to ••The 
book is good," from you and your room last night to your subject and what 
it is. The grassnatical shift represents a whole change of viewpoint, a 
shift from self to subject. You become the man of reason, showing the reader 
around firmly, politely, and persuasively. 

Once you have effaced yourself from your thesis, once you have erased to 
me and In my opinion and all such signs of amateur terror, you may later let 
yourself back into the essay for emphasis or graciousness : "Mr. Watson errs, 
I think, precisely at this point •" You can thus ease your most tentative or 
violent assertions, and show that you are polite and sensible, reasonable sure 
of your position but aware of the possibility of error. Again: the man of 
reason. But it is better to omit the "I" altogether than to write a Junior 
autobiography of your discoveries and doubts. 
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Lesson Six-Part Two: "Unity atui the Supporting Details." 

X. Objectives: After inductive discussion: 

(A) The student will define the concept of uftity, first, as it 
relates to life and second as it relates to the supporting 
details of an argumentative paragraph. 

(B) The student will define the concept of dis-unity, first as It 
relates to life and second as it relates to the supporting 
details of an arguoentative paragraph. 

(C) The student will delineate the causes of disunity in life 
and in the supporting details of the argumenUtive paragraph. 

(D) The student will analyse supporting details for unity and 
disunity. 

(E) The student will write supporting details which are unified. 

II. Materials: 

(A) Examples of unified and disunified supporting details with 
topic sentences* 

(B) Assignment sheet for lesson. 

III . Procedures : 

(A) Motivation : Define Unity and Dis -unity as it relates to life. 

(1) I*ia going to saention soone items. Think what each of 
these itons must do to be successful. School 

Football Team 

Band 

Class 

(2) mat must they do? Work together. 

(3) Uh&t do you mean by 'Vork together." 

(4) they are working together, we say they have 
a certain quality. What do you ttiink that 
quality is? What is it called? Unity. 

<S) mat does Unity or Unified mean? 

tfatty ; Something is functioning as a whole or as 
one. All of the individuals contribute to 
the whole. 

(7) Ask for other examples of unity in life. 

(8) Do a^ of these things always have unity? No. 

(9) When something is not working as a whole or as one, 
we say it is what? Dis-unified or|ias the quality of 
Dis-unity. 

(10) In life what specifically causes dis-unity 

(11) Use some Of t^e examples mentioned. 

(B) Discussion ; Apply Unity & Dis-unity to supporting Details 

of paragraph. 

(1) Now that you know \^at unity and dis-unity are, 
let's apply them to the argumentative paragraph. 

(2) Row do you think unity applies to the argumentative 
paragraph? 

(3) To what part of the paragraph does it apply? 
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(4) How does it apply to the supporting details? 
They must all help prove the attitude . 

(5) I'fhy must they al^ support the attitude? 

In proving an arguxoent, one needs total support 
for his argument* 

(6) If they are jJLl not supporting the attitude, we would 
say they are Dls-unlfled. 

(7) f^at cawM dls-unlty In supporting details? 

(a) Poor topic sentence - Attitude is not clear. 

(b) Illogical thinking (Bnj^lonalism) 

(c) Padding - Poor Knowledge of subject 

(d) Poor parallelism of support - Mialng facts & 

Examples . 

(8) How do we avoid dls-unlty? 

(a) Have attitude clearly stated 
(h) Think clearly (No emotionalism) 

(c) Know fcoplc (No Padding) 

(d) Parallel support (all facts or all examples) 

(e) Outline Supporting Details - MalW them clearer. 

(9) Analyse supporting details for unity and dis-unlty. 
Locate cause of dis-unlty. Correct dis-unlty. 

(10) Assign: Write a topic sentence ami three supporting 

details which are unified plus an outline of 
the Topic sentence and the details. To be 
*' submitted for a comp. grade. 

(11) Note: A lesson on parallel structure «lght be 

presented to Illustrate Unity within the 
sentence. 
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Lesson Six - Part Three: 'Coherence and the Supporting Do^lls'* 

I. Objectives: After Inductive discussion: 

(A) The student wlli. define the concept of coherence » firsts 
as It relates to life and second as It relates to the 
supporting details of an argumentative paragraph* 

(B) The student will define tlie concept of Incoherence first » 
as It relates to life and second^ as It relates to the 
supporting details of an argumentative paragraph » 

(C) The student will delineate the causes of l::coherence 
first as It relates to life and second as It relates 

to the supporting details of an argumentative paragraph. 

(D) The student will define methods of correcting and avoid- 
ing Incoherence^ specifically, through thought and 
illustrative detail , connectives and verb tense* 

(E) The student will analyze supporting details for 
coherence aikl Incoherence. 

II. Materials: Examples of coherent and Incoherent supporting details* 

III* Procedures ; 

(A) Motivation: 

(1) Unfortunately » one of your best friends was 
critically injured with brain damage in an auto-^ 
mobile accident* You go to see him at the hospital* 
You try to talk to him, but you can^t understand 
his replies because they aren't making any sense* 
How would you describe his speech? It io Incoherent* 

(2) I^hat do you mean by ''incoherent?' The things he 
said didn't make sense because they weren't in any 
understandable arrangement* (Remkaber the idea of 
understandable arrangement* That's very important*) 

(3) If he spoke normal ly» and we understood him^ 

we would say his speech was? Coherent * His speech 
would have been in an understandable order* 

(4) Can you think of other examples of coherence and 
incoherence in life? 

(5) Can we» now^ define these two terms generally? 

(a) Coherence : The logical arranging of a 

process * ^ 

(b) Incoherence ; The illogical arranging of a 

process * 

(B) Discussion: Apply concept to paragraph* 

(1) How would the concept of coherence apply to the 
paragraph? 

(2) To what part of the paragraph would coherence 
apply? For now, to the Supporting Details, but 
later to the entire paragraph* 

(3) How would it apply to the S*D^s? They must be ^ 
arranged in a certain way. 
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(4) Before we talk about the way In which they must 
be (ordered) arraaged, laaybe we ought to get a 
general definition of coherence which will apply 
to the entire paragraph and to ttte supporting 
details in particular* Coherence ; When the 
sentences and supporting details are carefully 
arranged so that the reader can follow |^the 
train of thought from sentence to sentence and 
from detail to detail. 

(5) How did we say we would arrange the supporting 
details in an argumentative paragraph? Least to 
most important. 

(6) l^hy order tliem that way? Deductive Order; 
general to specific and Psychologically « to 
prove an argument » one pla^^s his strongest 
point at the end ^f his argument where he wants 
to "clinch" his ar^jument. 

(7) Arranging Supporting Details from leaat to most 
important is one way of achieving coherence. The 
reader can see how the arrangement provides a 
logical structure to the argument. 

(8) Another way of achieving coherence is through 
the use of Transitions . 

(9) I^at does the word transition mean generally? 
If X said, " He made the transition from middle 
school to high school^" MU&t would I mean? 

He made the change from one to another. 

(10) This idea of making a change from one thing to 
another is Important in defining transition. 

(11) A further example might be your entire schooling 
process. How did you make transitions or changes 
in your education? Transition from home to 
Kindergarten to Blementary to Middle School to High 
School to College to professional world. Emphasize 
idea of making changes here. 

(12) How, then, does the idea of transition or change 
apply to the argu. paragraph and specifically to 
the supporting details? 

(13) Transition helps you make the change from 
supporting detail to supporting detail smoothly. 

(14) Let's analyze transition and S.D**s as an 
analogy; Your S.D.'s are "Islands of thought'.' 
The transitions are the "bridges" which get 
you from one "Island" to another, from one 
S.D. to another. 
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(15) Diagram of paragraph illustrating concept for 
students: 

'-/J-n — i ^ ^ 

a 



(16) In addition to providing"bridges" over the 
"islands" of the supporting details, the 
transitions also provide "bridges" between the 
topic sentence and the supporting details and 
between the concluding sentence and the supporting 
details. 

(17) Thus, throughout the paragraph we have these "bridges" 
working. Really, what they do, as in the definition 
of coherence, is to Link all of the ideas in your 
paragraph and help them prove the attitude (or 
argument) In your topic sentence. 

(18) ^otir that we have discovered what transitions are 
9xA what they do, you may want to know %mm^^ 

what thev are . ^Pcav caily 

(19) Generally, transitions take two major forms: 

(a) Thought or illustrative detail. 

(b) Connectives. 

(20) Also, the category "Thought and illustrative detail" 
can be devlded into two additional sub-divisions: 

(a) Key words and phrases 

(b) Pronouns 

(21) All of the above will help you to achieve 
coherence In /our paragraphs. We'll take an 
it^epth Look at each one of the areas in separate 
lessons . 

(22) Finally, there Is one additional way to achieve 
coherence in the argu. paragraph: Through Consistent 
Verb Tense . We'll also get to that later. 

(23) Review: fgf«Xi||4^K!"*=« generally. 

(b) Transitions 

(24) Exercises -Analyze sample paragraphs for coherence. 

(25) No Assignment Present transitions in the next 

lessons. 
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Lesson Six - Part Four : "Coherence through thought and Illustrative Detail". 

I. Objectives: After itiductive discussion: 

<A) The student will define coherence and its relationship to 
the argumentative paragraph. 

(B) The student will define moans of achieving coherence in the 
argumentative paragraph, specifically, through thought and 
illustrative detail. 

(C) The student will write a unified, coherent paragraph utilizing 
the technique of thought and illustrative detail. 

II • Materials ; Examples of paragraphs illustrating the above 

techniques of coherence. 



III. Procedures : 

(A) Review : 



(B) 



)l) Define Concept of Coherence 
(2) Methods of Achieving Coherence: 

(a) Arrangement -Least to most important 

(b) Transitions: Thought and Illustrative Details 

- Key words and phrases 

- Pronouns 
Connectives 



Motivation : 

(1) Ifnat was the analogy we used in defining what 
transitions do? "Bridge" between "islands" of 
thought in paragraph, 

(2) IJhere do these "bridges " occur in the paragraph. 

(a) Between Topic Sentence and Supporting Details 

(b) Between Supporting Details 

(C) Between Concluding Sentence and Supporting 
Details . 

(C) Discussion : 

(1) Today, we're going to begin working with these "bridges" 
as they function in the, supporting details . 

(2) We'll consider, today, the area of transitions called 
, "thought and illustrative detail," only we'll leave 

Key words, phrases, and pronouns for another lesson. 

(3) In your paragraphs supporting details, how manyy 
"islands of thought do you have? Three- 
Each Supporting Detail is an island. 

(4) What does each S.D. do? Support attitude in the 
topic sentence through specific facts or examples . 
Now, the big question is ; How thoroughly does each 
of the three supporting details support the attitude 
of the topic sentence? 

(6) Do you think that in only three sentences, one for 
each S.D., you can * :horoughlv show how your S.D.'s 
prove your attitude? No! You need more than just 
three sentences . You need to further explain how 
each S. D. proves the attitude. 

(7) This further explaining or proving is what we call 
thought or illustrative detail . 
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(8) lo your argu. paragraph, this further explaining, 
using illustrative detail, will take the form of 
one or .fija additional sentences between eayh 
S.D« which will further prove or explain how 

the S.D. proves the attitude of the topic 
sentence. These sentences will be canposed of 
your ideas . They will show your reader how 
strongly you Intend to prove your argument. 

(9) Use diagram to exemplify use of illustrative 

*)etail. 
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As you" can see, between each S. D. you need to 
show, further, in the form of one or two sentences 
HOW that S.D. proves the attitude of the topic 
sentence . 

(11) We said one or two sentences. After which S.D. 
would you be more apt to use two sentences of 
illustrative detail? After the third . 

(12) Tfliy after the third? It is your most important 
point and you want to make it most specific so 
it will prove your attitude in the most thorough 
manner . 

(13) Where might you only have one sentence of 
illustration or detail? After the first S.D. 

(14) my only one after the first S.D.? It is least 
important . You have to be specific, but not as 
specific as the third S.D. ^ 

(15) How about between the second and third S.D. s? 
One or two; whichever you think is necessary. 

(16) There will not be more than two sentences of 
illustrative detail between each S.D. in a one 
paragraph paper. 

(17) Illustrate through examples. 

(18) Now, do you think you should use sentences of 
illustration between your topic sentence and your 
first supporting detail? K|qJ 

(19) I«iy not? Your topic sentence should state your 

argument (attitude) so clearly that you 
should iuroediately go into your first 
S.D. to begin proving your argument. 

(20) Review ; Summarize function and form of 

illustrative detail 

(21) Assign: Paragraph in which students use 

illustrative detail between Supporting 
Details . 
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Lesson Six - Part Five : "Coherence through Key Words , Phrases , and 

through Pronouns •^ 



I. Objectives: After inductive discussion: 

(A) The student will define the technique of thought and 
illustrative detail as a means to achieving coherence 
in the Argumentative paragraph* 

(B) The student will define means of achieving coherence in the 
argu. paragraph^ specif ically» through transitional 
techniques of words » phrases » and pronouns. 

(C) The student will write a unified, coherent argumentative 
paragraph incorporating transitional devices of Key words, 
phrases, and pronouns. 

II • Materials: Examples of paragraphs with and without the above 

transitional devices. 

Ill* Procedures : 

(A) Review : Technique of ^thought and illustrative detail. 
1* function 
2« form. 

(S) Motivation : Now that we have used thought and illustrative 

detail to explain the supporting details as 
they prove the attitude, what were the other 
two sub-divisions of that area? 
Ke y Words and plrirases and pronouns . 

(C) Discussions: (Key Words & Phrases) 

(1) Notice that we say these words and phrases are 
**Key words and phrases. Why call them 'ICey"? 

(2) Why are they important? 

(3) ^^hat's the most important thing in your paragraph? 
Attitude . 

(4) Now, why are these Key words important? They must 
Relate to the attitude. 

(5) How do they relate to the attitude? 

(6) Give students paragraph with Key words and phrases. 

(7) Have students underline all key words and phrases 
they find which relate to the attitude in some way. 

(8) After underlining, pull out all Key words and phrases 
and write them on the board. 

(9) Have student read the paragraph aloud without the 
Key words and phrases* They should see how ^*Choppy" 
it will rei^i. 

(10) Ask students what value these words and phrases have 
in the paragraph. What do they do? They link or 
help relate everything to the attitude of the 
paragraph . 

(11) That is the student's objective: To link atwJ relate 
everything in the paragraph to the attitude of his 
paragraph. These words provide this relationship 
within the paragraph* 
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(12) They will be found throughout the paragraph, but 
cohere are they most likely to occur? 

In the supporting details 

(13) Also, what are they sub-divisions of? Illustrative 
Detail; Therefore they will occur there^lso* 

(14) lihy would it be logical for thesa to occur there? 

The illustrative details are showing how the 
S*D.*s are proving the attitude; therefore these 
phrases and words should be used to tie the 
illustrative details to the S.D/s and to tie 
both to the attitude in the topic sentence. 
(13) Have students analyze one or two additional paragraphs 
for the sama area. 

Discuss ion : Pronouns 

(1) Give students a paragraph in which the ideas are 
ambiguously presented because of the lack of 
pronouns or the incorrect use of pronouns as 
transitional devices. 

(2) Have students read paragraph and analyze what is wrong 
with the paragraphs. 

(3) Have students correct these areas of the paragraph 
to isake it clear* 

(4) Ask students what they are doing in correcting the 
paragraph. They are ILinking the ideas together 
more clearly. 

(5) Ask them how that helps coherence? More solidly and 
smoothly presents their argument. 

(6) Ask th^ what part of speech they are using to link 
these ideas together. 

(7) Have students make a list o& pronouns which can be used 
to link ideas: He This who moat 

they that whom several 
them the%e few all of them 

it those many 

(8) Regarding personal pronouns » as students what person 
they are - Third. 

(9) Review rule that all writing is in third person* 

(10) The teacher may also work with the following areas 
at this point: Correct use of pronouns 

Pronoun - Antecedent Agreement 
Clear reference 

(11) Exercises with paragraphs in which students isolate 
these areas. 

(12) Assign: Write Composition incorporating illustrative 

detail with Key words ^ phrases , and pronouns. 
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Lesson Six - Part Six : '^Coherence and Connectives*' 

I* Objectives: After inductive discussion: 

(A) The student will define the technique of coherence which 
utilitzes Key words » phrases » and pronouns. 

(B) The student will define connectives as a transitional 
device. 

(C) The student will analyze paragraphs with transitionsl 
devices: illustrative detail » key words » phrases » 
pronouns, and connectives* 

(D) The student will write one unified and coherent 
argumentative paragraph incorporating the above 
transitional devices. 

II« Materials : List of Connectives for Argumentative Writing. 

Paragraphs correctly incorporating these connectives. 

Ill . Procedure* : 

(A) Review : Transitional Devices 

1. Key words and phrases 
2 » Pronouns ^ 

(B) Motivation; 

(1) Today we'll consider another transitional device. 
They are called connectives/ 

(2) Fron their name, what must they do? Connect. 

(3) Connect what? The ideas in the paragraph. 

(4) But 9 we said Key words and phrases linked ideas also. 
Hhat do these connect? 

(C) Discussion : 

(1) These connect the topic sentence to the Supporting Details ^ 
the Supporting Details to the Supporting Details » and 

the Supporting Details to the Concluding Sentence. 

(2) Why should these be connected? These are the major 
divisions of the paragraph and they present the major 
ideas; thus, they^^ too» must be linked together 
coherently. 

(3) The other transitional devices we have studied deal 
primarily with the S*D.*s. These deal with the 
ESTIRE paragraph. 

(4) How do we connect these major divisions? 

(5) First, we must determine the type of writing we are 
doing. What kind are we doing? Argumentative. 

(6) Argumentative writing utilises certain kinds of 
connectives that one would need to prove an argument. 

(7) In order to better see how we use these connectives, 
and to better see what types we need. Let's look at 
a diagram: 
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ftlagroa: 
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(8) To digress for a moment, notice that the S.D.'s are 
now presented with the illustrative details. They 
are now to be coupled together, vniy? The 
Illustrative details are further explaining the 
attitude of the T.S. 

(9) Back to the connectives, ^ere do you think they will 
be necessary. Remember the major divisions of the 
paragraph. Necessary in four places. 

(10) Give students a list of connectives they may use In 
Argumentative writing « 

(11) Now that we know what they do and where they go, let's 
see what kinds of connectives we may use in these plccas. 

(12) Between your T.S. and your first S.D. you are 
primarily doing what? Introducing your proof. 

(13) Fro© the list, what connectives migjit you use? 
(^^) Between your S.D's what should you stress? 

Their order and their importance . 
(JL5) What connectives, then, could you vse between^ 

the first and second and the second and third S.D's? 

(16) Finally, what connectives should you use between 
your third S.D. and the Concluding Sentence? 
Ones which show conclusion. 

(17) l^ich connectives might you use to show conclusion^ 

(18) Have students analyze paragraphs' Illustrating these 
connectives . 
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Mote: 



The teacher should also devote lessons to Coordination 
and Subordination of ideas ^ emphaiizing the following areas: 
1. Coordination: Addition 

Contrast 



2« Subordination: 



3. 



Choice 
Result 

Adverb Clauses 
Time 

Cause or Reason 
Purpose or Result 
Condition 
Ad lective Clauses 
Correcting Faulty Coordination 



(23) Assign ; 



Students write a paragraph utilizing all 
devices of Unity and Coherence covered to 



date. 



Connectives for Arssumentative Writing : 



accordingly 

again 

also 

although 

another 

as a result 

at the same time 

besides 

consequently 

equally important 

finally 



first 

for example 

for instance 

further 

furthermore 

hence 

here 

if this be true 
in addition 
in fact 
in short 



likewise 
moreover 
nevertheless 
next 

on the contrary 
on the other hand 
opposite to 
otherwise 
second 
similarly 



therefore 
thus 

to sum up 

finally 

in conclusion 

whereas 

on the whole 



Transitions 



(1) 


and furthermore 
or , nor indeed 




also in 


fact 




moreover first » secoiKi * • . 


(2) 


for instance 


similarly 




for example 


likewise 




for one thing 




(3) 


therefore 


finally 




thus 


on the whole 




so 


all in all 




and so 


in other words 




hence 


in short 




consequently 




(4) 


frequently 


specifically 




occasionally 


especially 




in particular 


usually 




in general 





Uses 

You are adding something. And can 
be a good sentence-opener » when used 
with care* 

Again you are adding, and illustra- 
ting or expanding your point* 

You are adding up consequences > 

rising minor points to empha- 
size a major point* 



You are adding a •ualifylng point 
or illustration* 
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Lesson Six - Part Seven: "Coherence and Verb Tense" 

I. Objectives : After inductive discussion: 

(A) The Student will define the technique of Connectives 
to achieve Coherence. 

(B) The student will define Sequence of Verb Tenses. 

<C) The student will define the use of coreect sequence of 
verb tenses as a means to achieve coherence in the 
argmentative paragraph. 

(D) The student will analyze paragraphs with incorrect 
sequence of verb tenses. 

(E) The student will analyze paragraphs with correct 
sequence of verb tenses. 

(F) The student will write a unified and coherent paragraph 
incorporating all transitional devices. 

II. Materials : Paragraphs illustrating incorrect verb tense and 

correct Verb tense. 

III. Procedures : 

(A) Review: Connectives 

1. Function 

2. Form 

(B) Motivation: 

(1) Give students a paragraph in which the verb tenses are 
mixed. 

(2) Ask students what is wrong with the paragraph. 

(3) Have students correct error. 

(C) Discussion; 

(1) \4hat is the error called? Incorrect Sequence of 
tenses . 

(2) How does one avoid the error? Write paragraphs 
in only one tense. 

(3) What is that called? Sequence of Tenses. 

(4) Which tenses might one use for the argu. paragraph? 
Past or Present. 

(5) Which would be more effective for an argumentative 
paragraph? Praaent Tens*. 

(6) Why the Present Tense: More iiancdiate, stresses the 
the idea at once . 

(7) Exercises with sentences and paragraphs with incorrect 
sequence. 

(8) Assign ; Write a paragraph in present tense. 
Note: A lesson on "Voice" should be presented here. 
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Lesson Seven - Part One: "Concentrated Development of the Argumentative 

Paragraph : 

Concluding Sentence " 

I. Objectives ; After inductive discussion and exercises: 

(A> The student will define the function of the Concluding 
Sentence. 

(B> The student will define the structure of the 
concluding sentence. 

(C) The student will delineate the outline of the concluding 
sentence. 

(D) The student will analyze concluding sentences for 
function, structure, and outline: 

(E) The student will write concluding sentences illustrating 
the concluding sentence's function, structure, ami outline 
fona. 

(F) The student will outline argumentative paragraphs. 
71. Materials ; 

(A) Examples o£ Concluding Sentence's illustrating structure. 

(B) Students' paragraphs. 

III. Procedures ; 

(A) Motivation ; 

(1) After we present the proof for our argument, 
what must we then provide? a conclusion. 

(2) V^y is a conclusion necessary? 

(3) That conclusion comes in the fona of what? 
Concluding Sentence 

(B) Discussion: 

(1) Obviously, what must a Concluding Sentence do? 

Conclude, Suamarige . 

(2) iJhat does it suanarize? Argument. 

(3) Does it susmarlze any specific part of the 
argument? 

(4) What specific part of the argument do you think 
it would summarize? With what would you want to 
leave your reader? The point of your argument . 
What you were t rying to prove . 

(5) T^hat presented the point you were trying to prove? 
The Topic Sentence. 

(6) What in the T.S. presented your "point?" 
the attitude. 

(7) Therefore, what should the C.S. sujnsarize? 
the attitude. 

(8) Only the attitude? Your attitude toward what? 
the subject. 

(9) Thus, the C.S. will suomarize the subject and attitude 
of the paragraph 

(10) Give students examples of C.S.'s and have them identify 
the parts of the C.S. 

(11) If you were to outline the C.S., how would it look.? 

IIX. Concluding Sentence 

A. Sumaary of Subject 



B. Summary of Attitude. 
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(12) Thus, the C.S. has how many parts? Two. 

(13) miat are thay? 

(14) How should an outline for the Entire paragraph 
look now after we have considered all of these 
areas 7 

I. Topic Sentence 

A. Subject 

B. Attitude 

II. Supporting Details 

A. One 
1 

or Illustrative detail 

B. Two 
1 

or 

2 

C Three 
1 
& 
2 

III. Concluding Sentence 

A. Sumnarlze Subject 

B. Sunmarlze Attitude 

(15) One other Important point to reneaber. How do 
we Introduce the C.S. to keep It coherent with 
the third S.D. and with the rest of the paragraph? 
With a connective. 

(16) Vfhat are the connectives going to show? 
Sunmary or Conclusion 

(17) What are some connectives we might use? 

Thus To sum up 

Finally In suainatlon 

In conclusion Therefore 

In summary To conclude 

(18) Assign : 

(1) Take examples of students^ paragraphs 
written to date 

(2) Type them on dittoes without the 
Concluding Sentences. 

(3) Give students paragraphs on dittoes. 
(A) Have students write concluding 

sentences to paragraphs . If their 
paragraph appears on the sheet they 
are not to write a C.S. to it. 
(5) Also, have the students outline the 

paragraphs to tally, including the C.S. 
they have written. 
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Lesson Seven - Part TWo: "Sentence Variety: The entire paragraph with 

emphasis on the Concluding Sentence." 



Note:. The presentation oi this lesson is left to the teacher's 
discretion. He might consider the following areas: 

I. Sentences: 

A. Simple 

1. Loose 

2. Periodic 

B. Compound 

C. Complex 

XI. Interest and Bnphasls 

A. Appositives 

B. SingIe-V7ord Modifiers 

C. Phrase Modifiers 

D. Clause Modifiers 
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TO THE TEACHER; 



The following packet on composition^ directed to Sophocnore Instruction^ 
contains two parts: 

1. An outline 

2. Individual lesson plans 

The outlire divides the curriculum into four units: Introduction of Types 
of Writing, Rationale for Study of Composition, Introduction of Five Para- 
graph CoTiposition, aiKl Concentrated Development of Five Paragraph Composition. 
This outline presents Sophom^ore composition sequentially by teaching units 
and can serve as an overview of the thirty-six week curriculum. It would 
be advantageous to follow the sequence to aid uniform progress on the part 
of all students working on the program. 

The individual lesson plana follow the organized units directed in the outline. 
Bach unit is coupled with a lesson plan or divided into as many as 13 lessons 
depending on necessary mastery of skills* Most of the lesson plans , for example, 
fall in the unit Concentrated Development of the Five Paragraph Composition. 

Each lesson plan offers objectives, materials, procedures and assignment; 
and in most cases, a note of clarification for the teacher. The objectives 
are the only goals in this program. In order to successfully achieve 
the major objective at the beginning of the outline and the individual 
objectives for each lesson, all aspects of the program must be covered • 

The procedures are structured inductively with specified materials and exercises • 
These procedures, however, are suggested methods of achieving the objectives 
for the student. It is hoped that the teacher will follow them, but he 
is free to make any modifications in them when confronting variables. 

In several lesson plans number output and time allocations are suggested* 
If these directives are respected, for example, each sophomore will write 
a minimum of 33 thesis paragraphs, IS completed outlines, and 3 fully 
composed five paragraph papers* Agaln^ these directives are merely 
suggestions and might undergo modification with individual teacher or student. 

Mechanics are left to the individual teacher. Such composition faults as: 
slang, contractions, cliches sentence fragpients, etc., should be handled 
as demand arises with individual student or classes. 
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Composition Curriculum - Tenth Grade 

Major Objective: The student will write one unified* coherent 

argumentative five paragraph paper. 



Sequence of Curriculum: 

I. Rational^ for study of Composition 

II. Introduction of three types of Writing 

III. Introduction of Five Saragr^^h Paper 

A. Review of Argumentative Paragraph 

1. Structure - Outline 
2* Unity 

3 . Coherence 

B. Introduction of Development of Five Paragraph Composition 
1» Structure 

2. Unity 

3 . Coherence 

IV. Concentrated Development of Five Paragraph Composition 

A. Thesis Paragraph 

1. Deductive Order 

2. Thesis Statespent 

3. Introduction 

B. Body 

1. Introduction 

2. Development of Outline 
3^ Unity 

a. Relevant Proofs 

b. Parallel Proofs 

c. Supports for Proofs - Outline lein-Torceirent of Unity 

4 . Coherence 

a • Introduction 

b. Arrangement of Body Paragraphs 

c. Pronoun Coherence 

d. Ve^rb Coherence 

e. Hfichanical Connectives 
l\ Within Body 

2. Between Body Paragraphs 

f . Repetition of Key Word and Phrases 

1. Subject and Attitude 

2. Author and Works 

3. Variety 

C. Conclusion 
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I. Rdtionak.£or Study of Composition 

Individual Teacher Lesaon Plan: Objectives 

Materials 
Procedures 



II. Review Threee Types of Writing 



OBJECTXVSS: A. 



The student will identity the function of three 
types of writing: Descriptive; Karrative; 
Arguments t ive • 

The student will define the three types of writing* 
The students will delineate differences in three 
types of writings 

The student will identify the three types of writing. 



MATERIALS: 



Three paragraphs exemplifying Narrative, Descriptive, and 
Arumentative Writing. 



PROCEDURE: 

A. Motivation . Although Sophomore, are you familiar with elective 
program? 

What are differences between Core A's and Core B's? 
Write list of some Core B*s an board: 

Speech 

Drama 

Cinema 

Literary Criticism 
a« Creative Writing 

^Advanced Comp. 
b.\ English Comp. 

( General Comp« 

Pis cus s i on J ^Wha t are differences that dictate two types of 
writing electives? 

A. Creative Writing: What does title of course 
indicate? * 

What type of writing would you anticipate in this 
course? (descriptive, narrative) 
Distribute example paragraphs for description 6e 
narration to be read by student. 

Have student identify each by purpose and Key words- 
description - adjectives; adverbs 
narration - verbs 
b. Comp. Courses: What does title suggest?-all types of 

comp. Is tij^i^ misleading? Since 
description and narration covered in 
m Creative Writing, What's left? 

(argumenta t ion ) 
Distribute example paragraph for argumentation to 
be road by students. 
Have stud- »::s identify purpose of the paragraph (persuade) 
Have stvu .is identify Key words of paragraph (facts, 
details) 

2* Why three^ couri:*^^ ti.r argumentation when only one for 
narration and des» • ,^^top? &nore practical) 

NOTE: TO TEACHER 

GO TO NEXT LESSON IMMEDIATELY 

4i 
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Introduction of Five Paragraph Arugjnentative Cc«nposltion 
A. Review of Argumentative Paragraph 
LESSON PUN 

Objectives: Student will - 

1. delineate composition objective of Freshman year. 

2. list and define function of structural elements of 
argumentative paragraph: Topic Sentence; Body 
(support details), c inclusion Sentence. 

3. identify topic sentence, supporting details, and 
concluding sentence in given argumentative 
paragraph. 

4. write an outline form for an argumentative 
paragraph 

5. define fiction of unity in terms of an 
argumentative paragraph 

6. delineate the unity in a given argumentative 
paragraph as related to its supporting details. 

7. define function of coherence in terms of a given 
argumentative paragraph. 

8. identify the coherence elements in a given 
argumentative paragraph: Order of Importance, 
Verb tense and Voice, Pronoun reference, 
mechanical connectives, repetition of Key words 
and phrases. 

MATERIALS: Example argumentative paragraph - 

Brenda Acerni surpasses excellence in painting. 
To begin with, Brenda 's reputation as an accoraplished 
artist reafenot only on winning first place in 
America's Grand Gallery Show, but also on her top 
ranking in Europe's World Art Show last year. 
Besides actually painting, Brenda further cements 
her expertise as an art judge in f ft? e national 
art contests. Finally, Bretda . unquestionably 
demonstrates her real knowledge of art in weekly 
columns she contributes as Art Director for 
Scrips-Howard publications. Brenda's diversified 
experience and lauds in the art world testify to 
her true talent. 

PROCEDUBE: 

1. Motivation - Give students example paragraph to read. 

Whattypes of writing? (argumentative) 
Why? Purpose of paragraph (persuade) 
Does this paragraph meet the Freshman 
objective for composition (Yes) Why? What 
is objective for Freshman comp? (Write one 
unified, coherent argumentative paragraph) 
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Pl8cu88ton ; Let's take closer look at this paragraph 

and see if it really meets Fresbaan objective, 
a. was basic structure of any argumentative 

paragraph? (Topic sentence* Body "3 support- 
ing details, Concluding Sentence) 
Identify 3 structures in example paragraph. 

1. Uhat does a topic*^ sentence contain? 
(Subject & Attitude) 

What is subject and attitude of this 
paragraph? 

What do subject and attitude do? . 
(present argument) 

Nhere should topic sentence appear in 
an argumentative paragraph? (First) Why? 
(Deductive order for argumentation) 
What is deductive order? (general to specific 

2. What comes next in argumentative 
paragraph? (3 supporting details) 
What do these supporting details do? 
(prove argument) 

Of what are supporting details composed? 
(facts and examples) 
What are three supporting details in 
this paragraph. 
Do they prove our argument? 
Are they factual? Give examples? 
How are supporting details arranged in 
any argumentative paragraph? (Order of 
importance: least to most) 
But paragraph is ordered deductively; 
how do these two arrangosents work 
together? (Least important support is also 
)^ ^^fleast specific; most important is most 
jspeclfic)- 

c Are our three supports arranged by order 
^ of importance? (yes) How do you know this? 
(Clue words - "further," "unquestionably") 

3. What does concluding sentence do? 
(summarizes subject & attitude) 

Does our concluding sentence summarize 

Subject and attitude? 
Where does concluding sentence come in - 
any argumentative paragraph? (at end) 
Doesn't this violste deductive order (Yesl- 
this is variation allowed in one para- 
graph argumentation) 
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If you had to write a diagram demonstrating 
structure of an argumentative paragraph » 
What would it look like? 



i ^1 T S 



- 60. 'J.. 
3 C.S 



Row would you convert this into a paragraph 
outline? 

I. Topic Sentence 

A* Subject 

B. Attitude 
II • Body 

A* Supporting Detail 

B. Supporting Detail 

C* Supporting Detail 
III. Concluding Sentence 

A. Restated Subject 

B. Restated Attitude 

Can we put our paragraph into this outline? 
(Yes) Lets do it. 

Structural ly, does this argumentative 
paragraph met Fveshman objective? (Yes) 
Is structure only element of good composition? 
What else, from Freshman objective > must be 
mastered? (Iftiity & Coherence) 
Let*s look at unity firsts 
What is unity? In terms of argumentative 
paragraph? 

To what part of paragraph does unity apply? 
(Supporting details) How does it apply to 
these? (Each support must be related to 
subject and attitude to prove argument) 
Whadare our three supporting details again? 
Do they each relate to subject and attitude? 
(Yes) How? 

In terms of unity ^ does this argumentative 
paragraph met Freshman objective? (Yes) 
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C. What's left? (Coherence) 

What is coherence? In tervBS of argumen- 
tative paragraph? What are some methods 
of cohering paragraph: 

How does order of importance cohere 

paragraph? 

How do verb tense and voice cohere 
paragraph? 

Row do pronound cohere work? 

How do mechaalcal connectors cohere work? 

How does repetition of Key words and 

phrases cohere work? 

(NOIE: TO TEACHER ' check Freshman 
curriculum on Coherence) 
Does ous paragraph respect these coherent8?(Yes) 

Trace 5 coherents through paragraph. 
In terms of coherence, does this paragraph 
met Freshman objective? ( Yes ) 

d. Therefore* the example paragraph met Freshman 
objective by respecting three major concerns 
of good argumentative writing. Viat were 
they? (Structure, Unity, Coherence) 

Now you're Sophomores: What do ypu think this 

years objective will be? Same? (No) 

What? (write unified, coherent five paragraph 

composition) 
Not that difficult - merely extension of 

structure, unity, coherence. 

e. Assignment: Write one paragraph argumentation 

on a given subject. (NOTE TO 
TEACHER - You provide subject) 



NOTE: TO TEACHER 

Go to next lesson loiBediately. 
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III. Introduction of Five Paragraph Argumentative Composition. 
B. Introduction of Development of 5 Paragraph Composition 
LESSON PLAN 

Objectives; Student will - ^ 

1. List and define fwtion of three major concerns 
of argumentative coaposition: Structure, 
Unity, and Coherence. 

2. Identify paragraph as development unit for a 
5 paragraph composition* 

3. Compare the function of a topic sentence 

in a one paragraph argumentatirn to that of a 
thesis paragraph in a 5 paragraph 
argumentative composition. 

4. Compare the function of 3 supporting details 
in an argumentative paragraph to that of 3 
proof paragraphs \in a 5 paragraph cwnposition. 

5. Compare the function of the concluding sentence 
in an argumentative paragraph to that of the 
concluding paragraph in a 5 paragraph composi- 
tion. 

6. Identify an outline form for a 5 paragraph 
composition. 

7. Define function of unity in terms of a 5 par- 
agraph composition. 

8. Define function of coherence in terms of a 
5 paragraph composition. 



Materials : 



Diagram on transparency showing evolution of 
one paragraph argument to a five paragraph 
argument . 

Diagram on transparency shrw^ing evolution of 
one paragraph outline to a ive paragraph 
outline. 



Procedure : 

1, Motivation 



What were three major concerns of any 
argumentative composition? (Structure, Unity, 
Coherence) 

How, to this point, have you been exposed to 
these three concerns? (argumentative paragraph ) 
nhat will be your next exposure to structure, 
unity and coherence in argumentation? 

(5 paragraph composition) 
Involves merely extending concerns; very 
easy when handled slowly; it will take us 
entire year to master these three concerns 
with 5 paragraph composition. Today a over- 
view of entire year. 
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Structure the same; nov concerned with paragraph 
development instead o£ sentence.. Structure will 
take 27 weeks to complete. Each part will be 
introduced and practiced separately* adding part 
to part as we go. The outline fom will serve 
as collecting grounds for individual parts. 

Vhat did outline look like for one paragraph? 

(Put outline for argumentative paragraph on 
overhead) 

Five paragraph outline, again* an extension. 
(Put outline on overhead beside one paragraph 
outline:) 

I. Thesis 

II. Body 

A- 1. 

2 a. 
b. 

3- c. 

B. h 

a. 
b. 

3, c, 

C. 1- 

2. 

A. 

b. 

3. ^' 

III. Conclusion (Coopare two outlines 

to show extension.) 

What is next concern of argumentative writing you 

went to as Freshman? (Unity) 

Again, same function in 5 paragraph as one 

paragraph. What is function? 

Do you see any needed extension of unity when 

moving from one paragraph to 5 paragraphs? (Yes) 

Look at outline <- how many compositions do we 
* really have here that need to be unified? (4) 

What are they? (Each body paragraph is like mini- 

comp.; like small comp. in larger 
one. Each of these 3 body para- 
graphs must be unified - same as 
Freshman composition) 

What new concern with unity need we consider? 

(Unity between the 5 paragraphs) 

In other words, unity has been extended, also, 

to cover 4'whoIe8'. What are they again? 

(1. first body paragraph 

2. second body paragraph 

3. third body paragraph 

4. entire 5 paragraphs ) 



BEST m AVUIABIE 



47 



d» What 18 last concern? (cohernece) 

Again» same function & methods as paragraph. 
What Is function? What are methods? 
Follows same extension as unity: What do I mean? 
(Each body paragraph must cohere; the entire 
five paragraphs must cohere) |^ ^ 

e« It will take 27 veekcto complete \fat have been 
projected In this overview. Begin tomorrow with 
structure. 



NOTE: TO mCHER 

GO TO NEXT LESSON miEDUTELY 



IV* Concentrated Development of Five Paragraph Composition 
A. Thesis Paragraph 

LESSON X: Deductive Order 

Objectives: 1. Student will define deductive order 

2. Student will write a series of sentences in 
deductive order » 

3. Student will identify deductive order In one 
paragraph composition 

4. Student will Identify dlffer^^e between pure 
deductive order and the variation used in one 
paragraph compositions* 

Materials: TWo sets of sentences to be ordered deductively. 



Procedure : 

1. Motivation ; Geometric design of entire 3 paragraph 
composition on board* 



\7-7 ^ 



- - ^ 
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2. Discussion ; 

a* Draw attention to the funnel design of Thesis 
Paragraph 
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b. What ordering process Is usually 

associated with this Inverted triangle? 
(deductive) 

What Is deductive ordc^rlng? (general to 

specific^ 

Examples : 

Elementary - Year fruit 
Apples Best 
Fall Apples Freshest 
Mcintosh Fall Apples 
Juclest 

More Sophisticate - 

Literature relects the tiroes. 
Renaissance literature reflects^ 
I6th centQsy concern with classical 
Ideals 

Bllzabethlan drama relects I6th 
century concern with Classical 
humanism 

William Shakespeare's Julius 
Caesar relects the classical con- 
cern with hsmanlstlc philosophy 
as demonstrated throu^ Brutus. 
^. Give students a group of 5 sentences ran- 
domly listed - have students, as a group, 
arrange them deductively from general to 
specific. (See attached note to teacher) 
d. Give students another se'^ of related 
sentences; have them arrange this •set 
deductively Individually at desk - dlacuss 
results when all students have finished. 
(See attached note to teacher) 
Is this ordering new to you? (No - all 
Paragraph last year) 
f . What Is major dlff emcee between what we 
worked with today and Freshman paragraph? 
(Conclusion) 

Iponcluslon stataoent dropped In thesis jf 
we have It lA concluding paragraph - pure 
deductl\re order. 

NOCE: TO TEACHER 

Example Supplements for Teacher- 
Procedure: 2. Discussion *c* 

(3) Some writers, however, allow for this 
Euman falling and establish rules 
for their art. 
(1) As a mimldS-ng aniwal, man ^ragrlca <^ ^o^^ 
^ for well -dcsl^d guidelines lo 
most of iibat b« attempts. 
(&) As evldenc^ of the value of this 
composition theory, Poe faith- 
fully adheres to this approach 
In his bhort stories of hooror. 
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(2) liuthors often Ignore a plea for such 

guidelines when ccmposing their 
works. 

(4) Edgar Allan Foe» for example » delib- 
erately outlines methods of 
achieving totality in short stor- 
iev. 

Procedure: 2. Discussion *d' 

(4) Sara Kimble Knight's JiiMS^L QHL 
First Wintee testifies to the con- 
trolling rage of natural phenomena 
during the winter. 

(1) Man's futile attefiptB to control his 
environment are repeatedly foiled by 
the cnvlroTsaent itself. 

(3) Seventeenth Century America did not 
negate this theory aa evidenced in 

'tt. their literature. 

(2) Man, for example* finds himself sub- 
ject to the dictates of natura if 

he intends to entertain the Idea of 
mere survival. 

NOTE TO TEACHER: 

60 miEDIATELy TO NE2CT LESSC»I 



IV. Concentrated Development of Five Paragraph Composition 
A. Thesis Paragraph 

LESSCS? 2: Thesis Statement 

Objectives: 1. Student will identify two parts of topic/sentence. 

Student will define subject and attitude. 
StiMlent will compare topic sentence to thesis 
statement. 

Student will define thesis statment. 
5. Student will define rational^ for thesis 

statement as last sentence in thesis paragraph. 
Graph demonstrating how one paragraph evolves to 5. 
Prepared thesis statements. 



Materials : 



2. 
3. 

4. 



1. 
2. 



Procedure : 

1. Motivation: 



2. Discussion; 



Draw funnel on board ^ . 

What does this say to you? (thesis paragraph-de- 
ductive order) 

What, as review, is pure deductive order? 
How does order of thesis paragraph differ from 
paragraphs written as Freshman? (no conclusion) 

I. Since we dropped concluding sentence, let^ begin 
discussion of writing deductive thesis paragraphs 
with the final statement - the thesis statemant. 
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From yesterday's discussion^ what can you tell 
me about this last statesnent? (most specific) 
Put graph demonstrating how one paragraph 
argumentative paragraph evolves to five 
paragraph argumentation on board. 

Topic sentence — ^ Thesis paragraph 

Supporting Details ^^Supportlng paragraphs 

Concluding sentence^=^^oncludlng paragraph 

Knowing that topic sentence evolves to thesis 
paragraph » what do you think will be most 
specific statement of thesis paragraph? 

(topic sentence) 
Since* topic sentence 'sounds elementary in terms 
of 'thesis paragraph' What could we call this 
sentence? (thesis sentence ^better yet thesis 
statement)^ 

Why would this thesis statement be at end of 
thesis paragraph? 

Your beginning paragraph must contain your 
main idea, and present it to best advantage* 
Its ^plc sentence is also the thesis sentence 
of your entire essay. The clearest and most 
emphatic place for your thesis sentence is at 
the en d ' ' ri oc at the beginnin g ■ o f the 
beginning paragraph. If you put it first, you 
will have to repeat some version of it as you 
bring your beginning paragraph to a close. If 
you put it in the middle » the reader will very 
likely take sc^nethlng else as your main point, 
probably whatever the last sentence contains. 
The inevitable psychology of interest, as you 

move your reader through your first paragraph 
and into your essay, urges you to put your 
thesis last™— in the last sentence of your 
beginning paragraph. 

If thesis statement has same job as topic 
sentence, what must it contain? (subject and 
attitude) 

What do you mean by subject? 

What do you mean by attitude? 

List sentences on board that could serve as 

thesis statement -*have students Identify topics 

and attitudes. 

Let's review: 

I. What structural part of one 
paragraph became the thesis 
paragraph in 5 paragraph comp? 
(topic sentence) 
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2. What is most specific statement 
of the thesis paragraph? 
(thesis statement) 



^^thesis statanent 
3* Is there any real difference 

between topic sentence and thesis 
statement? (no* Just name) 
How are they the same? 

(subject and attitude 
sentence) 

4* Then what oiakes up the rest of our 
thesis paragraph? 
(Introduction that leads deduc* 
tlvely to your specific thesis 
statement) 




NOTE : TO TEACHER 



Since thesis statements are most important part of entire 
composition, you should spend at least two weeks having student;5 
write these statements. Have students submit a thesis statement 
every day for two weeks. At first teacher should choose a subject; 
have students select an attitude and write a full thesis statement. 
Make these first topics general topics » not on literature* Second^ 
teacher shduld choose a literary subject from works covered and 
have student select an attitude and write a thesir statement. Finally » 
teacher should direct students to a particular work and have him 
choose subject and attitude and write a thesis statement. 
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IV, Concentrated Development of Five Paragraph Composition 
A« Thesis Paragraph 

LESS(at 3 : Introduction 
> OBJECTIVES: I* The student will read 3 thesis paragraphs in order 

to define need for creativity in thesis paragraph 
introductions • 

2. The student will define function of any introduction* 

3. The student will delineate deductive order of 
introduction in 3 thesis paragraphs* 

4. The student will identify most general statement in 
thesis paragraph introduction as the first sentence/ 

5. The student will list universal concerns that make 
good starting ideas for deductive thesis paragraph. 

6. The student will read 2 thesis paragraphs to identify 
the two differnt universal starters that lead 
deductively to same thesis statement, 

7. The student will write a thesis paragraph beginning 
with a universal starter for a given thesis state- 
ment in class • 

8. The student will name a universal starter for a given 
thesis statement and write a deductively ordered 
thesis paragraph as a night assignment* 

MATERIALS: 1. 3 thesis paragraphs that have same thesis statements, 

but different introductions* 
2. One prepared thesis statement from literature recently 
covered . 

* 

PROCEDURE: 

^* Motivation : Play around with Frfie^'s word association game. 

Tell student to write the firs t wo4d that cones 
to mind when you say a word. 
Teachets words: Adolescents 

School 
English 
Ccanposltion 
Argumentation 
List responses to 'argumentation' frc»n 
volunteers on board - conclude general feeling 
of class from these words (structured, logical, 

restrictive) 

2. Discussion; 

a. Have student read 2 thesis paragraphs at seats. 

(see attached note to teacher) 

b. Do these thesis statements alter your attitude 
about argumentative writing? 

c. Does thesis paragraph in argunentative 
writing allow for creativity? originality? 

d. Of all paragraphs in 5 paragraph composition, 
the thesis paragraph demands most of your 
creative or original resourcefulness. Why? 
What has prefaced the thesis statement to make 
a thesis paragraph? (introduction) 
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e. From background, what is responsibility of 
an introduction? 

(arouse Interest; capture audience; 
lead logically (through deductive or<er) 
to thesis statement) 

f. Revief^: 

a. T^ere does thesis statement appear 
in thesis paragraph? (end) 

thesis statement 

b. What is^sychological reason for this? 

c. What must come before ^^f§i|oluclfoS?^^ 

d. What is responsibility or Introauctlon? 

g. Look at eixample thesis paragraphs? 

a. Do they attract the reader? How? 

b. Do they follow deductive order to 
thesis statement? (List thesis 
statement of paragraphs on board - trace 
the order of points from general to 
specific thesis) ^ 

h. How do yotl begin your thesis paragraph to^ad 
to specific thesis stat^ent deductively: 

1) What can you tell me about first statement 
of Introduction? (most general) 

2) What are aaae universal concerns that lead 
themselves to generalisations? 

(man, God, nature, society, arts (liter- 
ature)) 

3) How do you know which generality to chose 
and what aspect of it? (attitude and 
subject Df thesis statement) 

4) Can there be more than one generality per 
thesis statement? 

Have student look at 2 example paragraphs 
(have same thesis statement -different 
deductive introductions). 

1. What is thesis statement of IWO? 
\niat is subject? What is attitude? 

2. Look at first paragraph. 

What Universal concern is treated 

in first most general statement? 

How is this concern or idea related 

to thesis statement? 

Does it attact audience? How? 

Does it follow deductive development 

to thesis idea? 

3. Look at Second paragraph. 

What universal concern is treated in 

first most general statement? 

Does it attact audience? How? 

Does it follow deductive develoj^ent 

to ^.thesis idea? 
Conclusion: Can use almost any general, univdrsal 
statement at beginning as long as it logically 
(throush deductive order ) leads to thesis state- 
ment. Use example about apples & Julius Caesar 
as review. Present 3 examplecof your own. 
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i. Place a thesis statement on board: based on 
piece of literature recently covered, 
^^hat is subject? Attitude? Where would It come 
in thesis paragraph? 

What is a universal concern we could use to begin 
deductive ordering? 

Work chosen universal concern deductively to thesis 
stat^ent with entire class* 

Assigranent'* Take same thesis statement, choose 
a different universal concept and write a 
thesis paragraph respecting deductive order. 

NOTE: TO TEACHER 

1- Example Supplement for Procedure: 2» Discussion 'a' 'g* 'h*4' 

Man^s futile attefipts to control his environment are repeat- 
edly foiled by the environment itself* Man, for example, finds 
himself subject to the dictates of nature if he intends to 
entertain the idea of mere survival. Seventeenth Century America 
did not negate this theory as evidenced in t^eis: literature • 
Sara Kimble Knight's Diarv of Our First Winter testifies to the 
controlling rage of natural pkaaon^ during the winCier. 

God^ as controlling factor in life, has played different roles 
in the history of man» Dkring the Seventeenth Century he was seen 
as a threatening menace that raged at will. This rage, according 
to American Puritans during this era, often assumed the guise of 
natural disasters. The Puritans, therefore, exhibited an uncommon 
concern with the fury of nature as witnessed in their literature. 
Sara Knight's Diarv of Our First Winter testifies to the con- 
trolling rage of natural phenomena during the winter. 



2. Teacher should spend at least nine weeks on writing thesis 
paragraphs. One or two thesis paragraphs should be written 
per week. At first teacher should prepare thesis statements 
for students and then have them choose a universal concern 
and write the entire paragraph. Then teacher should merely 
direct students to a piece of literature, have students write 
a thesis statement, i^ai^dcd in alone and corrected by teacher) and 
finally, write a thesis paragraph based on corrected thesis 
statement. Don^t prade first couple thesis paragraphs - just 
correct them. 
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IV. Conceirated Developfoent of Five Paragraph Composition 
B. Body 

LESSON I: Introduction 

OBJECTIVES: Student will— 

1. Identify 3 key divisional words of any argumentative 
composition: Introduce » Prove* Conclude 

2. Analyse diagram that traces the development of 3 
major divisions frcxn sentences in one body para- 
graph to paragraphs in a 5 paragraph composition; 
identifying the retention of subject > attittj(de» 
and proofs and the addition of Introduction and 
specifics « 

3. Read one paragraph composition and identify 3 major 
divisions naming topic sentence^ sub-topic proofs, 
and concluding sentence. 

4« « Read thesis paragraph that evolved from topic 

dentence of one paragraph composition and identify 
thesis statement and introduction. 

5. Read body paragraph that evolved from first sub- 
topic sentence of one paragraph ccmpositlon and 
identify this sub-topic sdntence as topic sentence 
of body paragraph. 

6. Identify 3 specifics offered for topic sentence 
of body paragraph. 

?• Design an outline for a 5 paragraph composition. 

MATERIALS: Diagram that shows evolution of one paragraph 

composition to 5 paragraph composition. 

2. One paragraph composition. ^ 

3. Thesis paragraph taken from topic sentence of one 
paragraph composition. 

4. Body paragraph taken from 1st sub- topic sentence 
of one paragraph composition. 

PROCEDURE: 

!• Motivation : What are three key wofds for any argumentative 

composition? (Introduce » prove, conclude) 
What is development unit for one paragraph 
composition? (sentence) 
What is development unit for 3 paragraph 
c cmpoB Itlon? ({paragraph) 
^* Pis cus 8 ion ; a Place diagram on board that reviews how one 

paragraph composition evolves to a 5 paragraph 
composition. 
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Do both compositions in this diagram remain 
faithful to keywords? Vhich introduce? 

Which prove? 

VHiich conclude? 
If both introduce » prove and conclude ^ in what 
way do they differ? (Development-from sentence 
to paragraph) 

For each major division (introduction, proof, 
conclusion) of the one paragraph what has been 
retained and what has been added to make 
paragraphs of 5 paragraph comp? 

Retained Added 

Topic sentence? / subject & attitude/ Introduction 
Proof? /a -aajor division /Specific for 

/ proofs / proofs 

Cone lus ion ? Lets save this 
Let's look at example paragraph for this 
diagram* Have students r#ad dittoed copy> 
at desk of one paragraph. Have them idetitify 
individually topic sentence, 3 proofs, 
conclusion at desk« 

Paragraph 

The Acemi girls are very talented. 
Brands surpasses excellence in painting^ 
Maureen excells in the dramatic arts* Patricia 
the most renowttf" is widely acclaimed for her 
singing ability* Obviously, the Acemi girls 
share due fame for their respective talents. 



When finished, pull answers for class veri- 
fication* 

Give students copy of thesis paragraph and the 
"first body paragraph from a five paragraph 
composition taken from "The Acemi girls 
are very talented." 

Example: 

Contention has been voiced as to the destiny 
of man*s aesthetic nature* One school claims that 
natural talents succumb to the routine of modern 
technology* The opposing theorists testify fthat 
Twentieth Century mass production enhances the 
potential for more DiVinci's and Michaelangelo's* 
These patrons of the arts attribute this enhance- 
ment to added leisure time and available resources 
for the aesthete* One example often cited by the 
later school Is the Acemi family , who have 
nurtured their rather ordinary talents into 
expertise* Because of determined conditionings 
the Acemi girls have evo]^ as exceptionally 
talented individuals. 
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The talents ot the Acemi daughters Is first 
evidenced In the youngest girl Brenda, who sur- 
passes excellence In painting. To begin with, 
Brenda 's reputation as an accomplished artist 
restc^not only on winning first place in America's 
Grand Gallery Show, but also on her top ranking 
in Europe's World Art Show last year. Besides 
actually painting, Brenda has cenented her 
expertise as an art Judge In five national art 
contests. Finally, Brenda unquestionably 
d«oonatrates her knowledge of art In the weekly 
colusms she contributes as Art Director for 
Scrlpp-Howard publications. Although due respect 
must be given Brenda's talents, her sister 
Maureen bolsters the Aceml image even more. 

Let's look at thesis paragraph: 

Does thesis paragraph have a thesltf statement? 

What Is it? Subject? Attitude? 

U(m does this compare toltoplc sentence of one 

paragraph composition? 

What has been added to subject and attitude of 
paragraph coapositlon? (introduction) 
Does introduction arouse Interest? Is It original 
Creative? Thought provollng? 

Does Introduction follow deductive order? Trace 1 
Let's look at first body paragraph. 
What was flfst supporting proof for one 
paragraph composition? 

What does It become in first body paragraph of 

5 paragraph c«nposltionJ 

(topic sentence of body paragraph) 

Does this topic sentence have same subject and 

attitude as its sister support sentence in one 

paragraph composition? Subject? Attitude? 

What then happens to this subject and attitude 

in the body paragragh* (developed, elaborated, 

specified, etc.) 

How has author extended the Idea that Brenda Is a 
talented painter? (1.. won prizes for pictures 

2.. Judges art contests 
3.. writes art criticism). 
Conclusion: To what can this body paragraph be 
compared in terms of structure? 
(one paragraph comp.- 'Hnlnl-comp") 
Topic sentence of our body paragraph? 
Identify 

3 supporting proofs? Identify 
Review notes on the outline form for a one 
argumentative paragraph. Try to design an outline 
for a 3 paragraph argumentative compooltlon Judged 
on today.* s discussion. 

1MEDIATELY 
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IV « Concentrated Development of Five Paragraph Composition 
B» Body 

LESSON 2: Outline Form 

OBJECTIVES; The Student will 

1. 



MATERULS: 



list 3 structural parts of one paragraph compos i-* 
tion: topic sentence » body^ conclusion 
identify structural parts of 5 paragraph composition 
Thesis* Body, Conclusion. 

Identify structural parts of body of 5 paragraph 
composition: 3 body paragraphs 
identify structural parts of each body paragraph 
of 5 paragraph composition: T.S.* Body* C.S. 
identify structural parts of body of each body 
paragraph of 3 paragraph composition: 3 suuports^ 
specifics, details* examples* etc. 
6. delineate an outline form for a 3 paragraph comp. 
transpose a given one paragraph comp. onto an 
outline form for a 3 paragraph comp.; filling in 
thesis statement* body paragraph* topic sentence* 
and conclusion. 

outline a given body paragraph of a five paragraph 
composition. 

delineate and anai^yse the advantage of phrase 
outlines over sentence outlines. 
1« dittoed outline forms for 3 paragraph composition, 
one paragraph composition 

one body paragraph developed in full fjfom first 
sub-topic of given one paragraph composition. 



2. 



3. 



4. 



5. 



7. 



8. 



9. 



2. 
3* 



PROCEDUSE: 

1. Motivation: 



2. Discussion: 



Composition a bit like math - outline a matter 
of division. 

What number se^ns to reappear most often as a 
dencnninator when dividing your thoughts? (3) 
How does this 'bagic three" show up in a one 
^ paragraph composition? 
(1* topic sentence 

2. Body 

3. conclusion) 

Look at outline you devised last night for 3 
paragraph composition - does it respect this 
idea of the magic 37 

a. For the outline of any 3 paragraph composition 
where would first division by three occur? 

( 3 structural divisions of entire comp: 

I. Thesis 

II. Body 

III. Coiic 1 u ^ i on ) 

b. More reduction by three occur* however* 

with the five paragraph comp. Which of these 
structural units are reduced by three jidext? 
(Body) 
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So far a 5 ^ragraph outline looks like this: 
I. Thesis 

II. Body 

A 
B 
C 

III. Conclusion 

Where does next division by 3 take place? 

(Each body paragraph) 

Mow outline looks like this: 

I. Thesis 

II. Body 

A 

1. 
2. 
3. 
B 1. 
2. 
3. 

C 1. 
2. 
3. 

III. Conclusion 

What are these 3 parts of . each body paragraph? 
Remember body paragraphs are 'Vnlnl-comps ." 
(1. T.S. 

2 . Supports 

3. C.S. 

One last reduction by three takes place? Where? 
(supports are In threes) 
Final outline looks like this: 

I. Thesis statement 

II. Body 

^*1. T.S. 

2. support? 

c. 

3. Conclusion 

'^•l. T.S. 

2. Supports 

a. 
b. 
c. 

3. Conclusion 

^•1. T.S. 

2. Supports 

a. 
b. 
c. 

3. Conclusion 

III. Conclusion 
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IV. Concentrated Development of Five Paragraph Composition 
B. Body 

LESSON 3: Unity - Relevant and Parallel Proofs 
OBJECTIVES: Student will 

1. define concept of unity 

2. define concept of unity related to supporting details 
exemplified in two given one paragraph outlines. 

3. define the concept of dis-unity as related to 
supporting details as exemplified in a given one 
paragraph outline* 

4. identify two areas of concern when dealing with 
the unity of a five paragraph composition: unity of 
individual body paragraphs; unity of entire 
composition as a whole. 

5. delineate the role of a thesis statement in assuring 
a unified composition. 

6. read prepared thesis statemonts and proofs and 
analyze the assured unity: first in terms of 
related proofs; seconi;in terms of parallel proofs. 

7. delineate the role outlining has in assuring a 
unified five paragraph composition. 

8. list three parallel, related proofs for 3 thesis 
statements they already have composed. 



MATERIAL: . 

2. 
3. 
4. 

PROCEDURE: 

1. Motivation: 



2. Digcusslon : 
a 



2 one paragraph outlines with related supports. 

1 one paragraph outline with unrelated supports. 

3 thesis statements and eelated, parallel proofs 

2 thesis statements from recently covered literature. 

But line is merely structure of composition; merely 
blue-print. Two other critical elements of good 
composition? \ih&t are they? 

(Unity and Coherence) 



From experience with one paragraph compositions, 
Iilhat is unity? (parts helping to prove or support 
the main idea; related; intergrated; something 
functioning as a whole or as one ) 

b. When speaking of unity in terms of a one paragraph 
composition on what are you concentrating? 
(body: support sentences) 

c. If you tell me the paragraph is unified what are you 
indicating about support statements? 

1, each directly related to T.S.-— 
serve end of subject and attitude 

2. no proofs off subject— no in- 
appropriate details to thwart or 
disrupt the purpose of subject & 
attitude. 
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Examples : 

a. T.S « The Aceml girls are very talented. 
Proofs Brenda arty 

Maureen dramatic 
Patricia vocal 
Comment— Brenda » Maureen » and Patricia 



are Acemi's; Art, drama-* 
voice: three kinds of talents. 
Unified 



^» T.S. The Acemi girls are very talented. 
Proofs Brenda Acemi-artist 

Maureen Acemi -mechanic 
Patricia Adams -singer 
C<»aaent-- Not unified 



Only first support related 
Maureen is an Acemi, but 
being a mechanic is not 
aesthetic 

Patricia is talented, but not 
an Acemi 



c. T.S. In Edgar Allan Poe's snort stories, 



barriers of death are destroyed 
for bereaved lovers. 



Proofs In '"Tlie Oval Portrait? Poe allows 
a painter to continue communion 
with his departed wife by re- 
capturing her on canvas. 
Again, in 'Morel la"i Poe permits 
a lover a reunion with his 
deceased wife when Morel la is 
reincarnated in the body of a 
_second shrewish wife. 
Fitnally, Poe masterfullv bridges 



"Ligiea" when the deceased Ligiea 
possesses the spirit and form of 
her dau^ter, in whose child- 
birth Ligiea died. 



Questions: t^at is subject of Topic 



sentence? Attitude? 
Are the supports related? 
First? Second? third? 
Would you consider this 
unified? (Yes) 



d. In a 5 paragraph corap. how many 'wholes' 
must you unify? 



(Four: 1 5 par. must evolve as a 




whole 

2. first body paragraph 
3 second body paragraph 
4. third body, paragraphs j 
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must ve be concerned with the body 
paragraphs? (They are mtni-caaposition 
in&lde the larger 5 paragraph cc^p; Just 
as these body paragraphs follow a dis<* 
tlnct structure * must have a subject & 
attitude; must have 3 related support 
proof; must have a conclusion - they 
musty as welly be unified; follow same 
unity procedure as one paragraph comp.) 
e. LetU begin discussion of 5 paragraph 
unity • 

1« I^at would be first step in assuring 
a unified ccsnposition - even before 
working with proofs? (good thesis: 

clear subject & 
attitude, knowing 
both very Veil) 
Thesis statement biggest factor in 
disunity* 

2. iniat should you do next to assure 
unity?(choice 3 proofs: 

related 
defcndable 
parallel) 
Wiiat do you mean by related? 
(stem from subject & attitude and 
helps validate them) 
Defendable? (ycu have available 
support for each proof) 
Parallel? (Balanced - of equal 
weight: 3 ideas 

3 characters 
3 kinds 
etc.) 

Lets look at some prepared thesis 
statements and their proofs; see if they 
vould ixxsure a unified composition. 

1. Thesis statement: In *^e Old Man at the 

Bridge" Ernest Heming- 
way attempts to portray 
the devastation of war 
on the individual. 
Proofs: 'Moral devastation 

Social devastation 

Emotional devastation 

2. Thesis Statement: The major motivation 

behind the Puritan be- 
havior in Arthur Miller's 
The Crucible is revenge. 
Proofs: Putnam-- revenge on Nurses 
Parris^-revenge on Proctor 
Abigail— revenge on Mary 
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BEST COPY AVAILABLE 



3. Tresis Statement: John Proctor in The 

Crucible by Arthur Miller 
represents non^conformity 
in an established Puritan 
society. 

Proofs: Religious non- conformity 
Civil non-conformity 
Moral non-conformity 
4* Thesis Statement; In analysing Jonathan 

Edward's ^'Sinners in the 
Hands of an Angry God" 
one can Judge Edwards as 
a stalwart champion of 
Puritan doctrine* 
Proofs: Divine Providence 
Divine Election 
Total Deprivaty 
5. Thesis Statement: Nathaniel Hawthorne in- 
corporates the ideals of 
his romantic contemporaries 
in the 'The Ambitious 
Guest'' by glorifying 
nature. 
Proofs : the mountain 
the forest 
the lake 

For each: Is subject and attitude clear? 

Are three proofs: (assume defendabXe) 

a. related to subject? 

attitude? 
b* parallel? 
Present 2 similar examples from works covered in 
your class. 

How would the outline insure unity? 
(Proofs placed before you, written test to ex- 
amine if related, parallel, defendable^of fers 
added visual perspective) 
Assignment: Choose three thesis paragraphs 
you have written, pull thesis statement 
frOTi each and list three proofs « Be able to 
defend proofs as related and parallel. 



NOSE: TO TE^VJHER 



From now on, all outline must li^^ve the proof phrase listed on outline 
form beside the A. ^ B*, and C. ♦ - Teacher should work with related, 
parallel proofs for at least two weeks The thes's statement for outline 
forms should first come from thesis paragraphs already composed. The 
second week, the thesis statements should be from newly composed thesis 
paragraphs on works recently covered. For these two weeks, the student 
should be responsible for handing in an outline form with thesis state- 
ment and three proofs every 2 days. 
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IV. Concentrated Development of Five Paragraph Composition 
B* Body 

LESSON 4; Supports - Unity Reinforced in Outline 
OBJECTIVES: Student will 

1. compare body paragraph to one paragraph composition, 
delineating outline form for individual body paragraphs 

2. define the concept of mity as related to body 
paragraph supports. 

3. outline in full a 5 paragraph composition with a given 
thesis statement and 3 body proofs, listing related 
supports for each body paragraph in class. 

4. delineate the summary role of concluding sentence in 
each body paragraph of a five paragraph composition. 

5. read thesis statements and their respective proofs, 
choose on2 that would insure the best unity, and 
write a ccsnplete outline with related supports for 
proofs and summary phrases for body conclusions. 

MATERIALS: 1« outline forms 

2. student written thesis statements and 3 proofs 

3. partially completed outline on 'The Acemi girls are 
talented." 

PROCEDURE: 

^- Hotivation : Return corrected thesis statements and proofs. 

Have students choose one they are happiest with, 
^^hat should you asU yourself in choosing: 

1. 'Tfliich has strongest thesis statement? 
Clearest subject? Attitude? 

Which do you feel most knowledgeable about? 

2. Which has the strongest related, parallel 
proofs ? 

Allow time for students to choose and make any 
revisions they wish. 
2, Discussion : a. Distribute outline form 

b. What part of outline do you have completed? 
Put these outline parts in (thesis statement 

Proof A,B,& C) 

c. I^at parts of outline are left to complete? 
(supports for proofs; conclusions for 3 body, 
paragraphs; conclusion for paper) 

d. Thinking in terms of unity, what part should we 
go to next? (Supports for proofs) 

I^hy? (3 choosen proofs must be defendable 
in unified paper) 

I^y? (weak, padded body paragraphs destroy 

unity - present incongruous, Irrelevant 
points- looses cite of purpose) 
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e. Since developme it of each body paragraph is 
critical to unity of eatira paper, let*s take 
closar look at thess* 

a# Structurally, to vhat have we compared the body 

paragraphs? (one paragraph composition) 
What does that mean each body paragraph must have? 
(topic sentence -subject & attitude 
3 supports 
conclusion) 

Does this outline form allow for this? (Yes) 
What part of structure do we have for each body 
paragraph already? (subject & attitude) Identify 
for each* 

t^hat is next part we need? (supports) 
What other aspect of good composition does that 
get us to? (Unity) 
f • If each body paragraph needs unity, what one thing 
does this tell you about your 3^supports? (related 

to subject & attitude) 

Have student pull out outline form on 5 paragraph 
Composition about "The Acemi girls are Talented." 
a, review outline for body paragraph on Brenda. 
b» fill in outline for body paragraph on Maureen 
& Patricia, have students make up supports, 
stress relationship to subject & attitude of 
body paragraph; do this as a class/ 
h^ l^hat does conclusion of body paragraph do? 

(merely summary statement) 
i. Assignment: Complete outline (started in class) 

of 3 body paragraphs with support 
phrases and summary phrases. 



NOTE: TO TEACHER 

Teacher should spend at least 4 weeks on paragraph supports. Again 
the outline form is used for submission. The form no^^ contains: 
thesis statement, A 1, 2, 3, B 1, 2, ^, C 1, 2,3. 

Teacher should handle approach in choosing thesis statements although 
no outline riiould be written without its thesis paragraph being 
written, submitted and corrected. In this 4 week$ at least 4 outlines 
should be submitted per student. 



ERIC 



71 



67 



IV. Cr icentrated Development of Five Paragraph Composition 
B. Body 

LESSON 5: Introduction to Coherence 
OBJECTIVES: Student will 

1. define function of coherence 

2. read two given paragraphs that exemplify good 
coherence and identify 5 elements of coherence: 
Mechanical connectives, Repetition of Key Word and 
Phrases, Pronouns, Verbs, Arrangements. 

3. Idst mechanical connectors used to cohere example 
paragraphs . 

4. identify key words established in topic sentence 

of example paragraphs, choose one and underline its 
reappearance in three sub- topic sentences. 

5. list pronouns used in example paragraphs and 
delineate their function as coherenCs, 

6. list verbs in example paragraphs and identify their 
function as coherents* 

7. identify the arrangement of three sub- topics 
(supports) and its resulting coherence* 

MATERIAL: 2 paragraphs with 5 elements of coherence 

PROCEDURE : 

Motivation ; If someone ran up to you in a tither and shouted 
'^Follow me", what would be your first response? 

(where) 
second response (why) 
third response (how) 
In argumentative writing you are making same 
requast --FOLLOW MEl 

When reader asks Where, what do you offer? 

(thesis proposal) 
When he asks i^hy should he go there, what do you 
bff#r7 (proofs and supports) 

When he asks how to get there what must you give 
him? (directions) 

In other words, your responsibility as writer is t 
give reader sign posts so he doesn't get lost; 
50 he follows you sentence to sentence and 
paragraph to paragraph. 

What is this signaling in composition called? 

(coherence) 

We have covered entire gamut in composition-- 
originality of introduction to mechanical signal- 
ing of coherence- 
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2* Discussion: 

a. Give copy of Poe paragraph to students to read* 

In Edgar Allan Poe*s short stories, barriers of 
death are destroyed for bereaved lovers. First of 
all, in 'The Oval Portrait*', Poe allows a painter to 
continue consnunion with his departed wife by recap- 
turing her on canvas. In 'iMiorella" *again permits a 
lover a reunion with his deceased wife when Morella 
is recamated in the body of a second shrewish wife* 
Finally, Poe tnasterfully bridges life and death for 
lovers in "Reborn", when the deceased Ligiea possesses 
the spirit and body of her daughter, in whose birth 
Ligiea died. 

b« What are some of the methods used to help the 
reader through this paragraph: 

1. What is most obvious sign posts? 
(mechanical connectives) 
Why are they in this paragraph? List them 
on board: first of all 
again 
finally 

2* What is next obvious directives? 
(repetion of key words & ideas) 
What are key words and ideas established 
in topic sentence? 
List on board: Poe 

short story 
bereaved lovers 
barriers of death 
destroyed 

Take just one of these and follow how it is 
repeated in each support statement — 
reconanendation: simple one like the word 
Poe , 

3* Are there less obvious directives (coherents) 
in this paragraph? 

What about pronouns? How do they tie work 
together? 

Any other part of speech cohere work? What 
about the verbs? 

How do they add to coherence? (voice and 
tense element) 
4, One last consideration when talking about 
coherents — does anyone remember what other 
element Is used to give direction in 
paragraphs ? 

What about in regards to arranging the 
supports ? 

The paragraph Itself is deductive - start- 
ing with general topic statement then 
specifying with multiple support. 
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But what about the supports themselves? 
How would this enhance coherence? 
How does author arrange his three supports 
in the Poe paragraph? 

(least important to most important) 
What sift|)does he offer to clarify his 
arrangement ? (mas terf ul ly ) 

0. Assignment: Distrbute to students: 

Brenda Acemi surpasses excellence in» 
painting* First of all, Brenda's reputation 
as an accomplished artist rest not only on 
winning first place in America's Grand 
Gallery Show, but also on her top ranking 
in Europe's World Art Show last year. 
Besides actually painting, Brenda has cement- 
ed her expertise as an art judge in five 
national art contest. Finally, Brenda un« 
questionably demonstrates her knowledge of 
art in the weekly columns she contributes as 
Art Director for Scrip|i-Howard publications. 
Brenda *s diversified experience and lauds 
in the art world testifies to her true talent. 

1. Student! should underline mechanical connectives 
once. 

2* Student whould find one Key word in topic 
sentence and underline it twice; then find 
where it is repeated in support statements and 
underline it twice everytime it appears. 

3. Students should circle the pronouns and write 
short defense on how they aid coherence. 

4. Students should list the major verbs of each 
sentence and identify their voice & tense. 

5. Student should write a short explanation of 
how supports are arranged « citing word/or 
words that draw focus to.<this arrangement. 



ly introduction, should go to next lesson immediately. 
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IV, Concentrated Development of Five Paragraph Composition* 
B. Body 

LESSON 6; Coherence: Arranganent of Body Paragraphs 
OBJECTIVES: Student Will 

1, nasne and define ordering process for body paragraphs of 
argumentative composition: Deductive » 

2, define order of importance for supports • 

3, delineate how order of importance is determined. 
4» delineate how order of importance ccmpl^ents deductive 

order. 

5. define function of coherence as related to the ordering 
process of body paragraphs . 

6. list word clues that reveal the established order of body 
paragraphs * 

7. identify which sentences of body paragraphs contain 
these word cluae* 

8. write topic sentences for three body paragraphs, incor- 
porating the necessary word clues that signal the ordering 
process « 

MATERIALS: 3 student outlines for body paragraph arrangement. 
PROCEDURE: 

1« Motivation : VJhat is ordering process of one paragraph composition? 

(deductive -general to specific) 
I^hat is most general statement of one paragraph? 

(topic sentence) 
In order to continue, the deductive order, how should 
the 3 proofs read? (general to specific) 

2, Discussion; 

a« What arrangement did we discuss for proofs in term ot 
coherence? (least to most important) \ 

b« Are the t^ movements (general to specific; least to 
most important) basically the same? I^y? J 

a. Why is least important point the least ^mportat^ 

(offers spme specifies) 

b. Why is most important point the most important!? 

(offers best specified point) \, 
c. In other words? (least important point is least ^ 

specific; most important point is 
most most specific) i 
So deductive order is reestablished in araanging 
supports from least important to most important, 
d« NoiiT let's look at the five paragraph composition. 
!• l^hat order must composition follow? (deductive) • 
2. ^iThat is most general paragraph then? (thesis parag) 
3« What order most 3 proofs (subject & attitudes of 3 
body paragraphs) follow? (deductive) 
How would you arrange your 3 proofs to facillitate 
the deductive order? (least important to most import •) 
Why? (least important paragraph would offer the 
least conclusive specifics; most important paragraph 
would offer most specific evidence) 



,1- 



71 

Put 2 or 3 outlines submitted by students while 
working with outlines (preferrably on some work 
that all students are familiar with) on overhead; 
have students decide how they would arrange the 
3 body paragraphs: 

a. What is subject and attitude of thesis 
statanent? 

b. What are 3 proofs to be developed into 
paragraphs? Are they related ? parallel? 

c. Does student offer adequate support for these 
proofs 7 

d. Based on the quality of support, how x^ould you 
arrange these body paragraphs? 

Now that we know why the arrangement of the 3 body 
paragraphs enlianoes deductive order* let's look at 
how it helps cohere paper? 

a. How is reader's logic appeased by this 
arrangement? (Man expects logical defenses — 
anticipates it— looks for arguments to ride 
from good point to best point; writer can't 
disappoint the expected or he might lose 
reader) 

b. What is purpose of coherence? (give reader • 
signals to follow) 

c. How do you signal the logic of your body 
paragraphs? (word clues) 

Where would these word clues appear in body 
paragraph? (topic sentence of each body par 
Vlhyl (so you don't lose reader— present 
arrangement ininediately) 
Do you need any signal words in first body 
paragraph? (Nol don't discredit first proof 
by signaling that it may be inferior) 
Where would arrangement signals begin? 

(topic sentence of second body paragraph) 
What are some word clues you can use inthe 
topic sentence of first body paragraph? 
(list on board: even more so... 

more important 

better yet 

etc.) 

Where would next arrangement clue pppear? 

(topic sentence of third body paragraph) 
What are some word clues you could use? 
(List: unquestionably 

positively 

undoubtedly 

mos t cconc lus ive ly 

strongest 

best 

etc.) 
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d. Go back to outline used in first part of 
lesson: 

What was order we decided upon again? 

Let^s write three topic sentences for 
these body paragraphs: Write sentences 
as class being sure to use a signal word 
for arrangement in topic sentences for 
second and third body paragraphs. 



e. Assignment ; 

Take what you consider to be your best 
, outline so far— 

a. make any revisions necessary 

b* arrange body paragraph from Itast to 

most important* 
c. write topic sentence using a signal 
clue for arrangement in second and 
third paragraph topic sentence • 

NOTE: TO TEACHER 

The students are going to d*viate from phrases in outline now. They are 
beginning to actually compose paper* All outlines submitted from now 
on should have thesis statements and topic sentences of body paragral;>hs 
written in sentence form* No more than 2 outlines need to be done with 
this lesson: the one directed in the lesson^ and another of your choice. 
The one of your choice should begin with a fully written thesis 
paragraph before starting the outline. 



IV. Concentrated Development of the Five Paragraph paper 
B. Introduction and Development of Body 
LESSON : 7 Coherence with Pronouns 
Indivisual teacher 

Suggestions: 1. Negate use of first and second person 

2. Identify third personage & demonstratives 
3« Discuss and do exercises with: 

Clear reference (antecedji^t 

agreement) 
Coherence as. product of clear 

reference 



LESSON: 9 Verb Coherence: Tense and Voice Retention 
Individual teacher 
Suggestions : 

1. Unl-pack called Paragraph Development in ERC 

(Since this packet was devised tense & voice retention 
has been reclassified from an element of unity to one 
of coherence; make provision for this before directing 
students to packet so they don't get confused by 
introduction) 

2, Pull discussion frOTi voice and tense retention in terms 
of one paragraph to the 5 paragraph composition. 
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IV. Concentrated Development of the Five Paragraph Composition 
B. Body 

LESSON 9 Mechanical Connectors in a one Paragraph Composition 
Student will' 



OBJECTIVES 



MATERIAI S : 



1. define mechanical connectors in relation to 
coherence* 

2. name sentences in one paragraph composition 
which contain mechanical connectors and define 
their two functions: tie supports to supports; 

tie supports to topic sentenc 

3. read given paragraph and identify mechanical 
connectives used to tie support to support and 
supports to topic sentence. 

1. Sheet of Mechanical Connectors 

2. Example paragraph with mechanical connectors 



PROCEDURE : 

1. Motivation; 



What is your biggest complaint with composition 
this year? 

(Hopefully- too tedious; tearing into parts; 

structured; never peeing end product) 
Have you ever heard: "End Justifies means." 
What does this mean? 

What is our end in composition this year? 

(write Impressive 5 paragraph composition) 
TThat means have we used to meet this end? 

(drill with structure, unity, cohemee) 
Can we judge whether end Justified the means? 

(No - because, have not met the end yet) 
Let's treat the structure as an end in itself. 
\niat means was used to achieve good structure? 

(Drill with thesis paragraph, outline of body) 
Can we judge if our end Justified the means? 

(Yes) t^hy? (We have the end in front of us) 
What do ypu think of your structure approach? 

(Hopefully - Yes!2 
Let*s continue means of dividing and drilling with 
the parts of the 5 paragraph ccwaposition and hope 
the end compositions justify them. 



2. Discussion: 

a. What part of a good composition have we been drill- 
with? (coherence) 

For this step in composition, coherence then becomes 
our what? (End) 

Into what parts has coherence been divided so far? 
(Order, Pronouns, Verbs) 

l^hat parts arc left? (repetition of Keywords & 

phrase and Mechanical transi- 
tions) 
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Connectors Betrween Supports Continued: 

Nevertheless Usually 

Yet Of course 

For instance Doubtless 

For example To be Pure 

Granted As well as 

Certainly Then 

But tater 

Surely Then too 
Although; though Not only 

l^ereas Notwithstanding 

f. Distribute the following paragraph to students: 

Teenagers today are given more responsibility than 
were teenager* generations ago. First of all, adolescents 
must assume added responsibility at lioine. Many teenagers, 
for example, must not only meet the demands of domestic 
chores « but also self-diciplloe their free access to such 
obligations as the family car. In addition to home 
commitments, modem adolescents must accept financial 
responsibilities. In today's affluent »ociety, many 
teenagers must cope with the demands of budgeting. They 
receive, for example, sizable allowances frm theiW 
parents or are able to even market their skills for 
sizable salaries. Finally, adolescent responsibility 
is undoubtedly demonstrated in academic affairs. 
Schools today seem to emphasize offering students all 
the responsibility they can handljgjp Such areas as 
extra-curricular activities andjlnnovated policies as 
independent study place)^ heavy expectations on the 
modem student. Conse^ently, few teenagers today can 
argue that they are denied the opportunity to prepare 
for the responsibility of adult life. 

Assignment: a. \Jhat is subject and attitude of topic sentence ? 

b. I^hat are three supports? Related ? Parallel? 

c . Coherence : 

1. Are supports arranged from least to most 
important ? 

What are signal words used as arrangement 
directives? 

2. Pull verbs - are they all present tense? 

are they all active voice? (No) 

3. Pull pronouns - clear reference? 

4. Underline transition connectors - Which connect 
supports to topic sentence? How? 

Which connect supports to each other? How? 

NOTE: TO TEACHER 

Merely an introduction to coherence; should go to next lesson immediately. 
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Concentrated Development of Five Paragraph Jompositlon 
B. Body ^ 

LESSON 10: Mechanical Connectors in Five Paragraph Composition 
OBJECTIVES. Student will 

1, read a one paragraph composition and a body paragraph, 
listing similarities in subject, attitude and unity* 

2, delineate similarities between two paragraphs in terms 
of coherence: Order of importance, pronoun coherence, 
verb coherence • 

3, list mechanical connectives both paragraphs contain 
and identify identical functions, 

4, delineate difference between topic sentences and con- 
cluding sentences of two paragraphs in terms of 
mechanical connectives* 

5* identify mechanical connector in topic sentence of 

body paragraph that has been added and define function^ 
6t identify mechanical connectors in concluding sentence 

of body paragraph that has been added and define function^ 
7. write topic sentences and concluding sentences that in- 
corporate order clues and mechanical connectives where 
applicable from already completed outline, 
MATERIALS: 1. one paragraph composition 

2. body paragraph with same subject, attitudes, support, 

etc. as one paragraph ccmposition. 
3* thesis paragraph for given body paragraph 
4« completed student outline for each student. 

PROCEDURE: 

1. MOTIVATION : t^hat did we do wtth transitional connectives so far? 

(one paragraph) 
But we're suppose to be working with five paragraph 
composition - why spend all that time on one paragraph 
composition? (Body paragraphs -^'mini-comps'*) 
2* DISCUSSION ; a* How is one paragraph composition and body paragraphs 

the same? (Structure -T.S; Supports, Conclusion; 
Unity 

CoherenceJl^ 

b« Let* 8 read one paragraph conposition about Brenda 
Acerni used to 'introduce coherence: 

Brenda Acerni surpasses excellence in painting. 
To begin with, Brenda ^s reputation as an accom- 
plished artist rest not onlj^ on winning first place 
in Americans Grand Gallety Show, but also on her top 
ranking in Europe's World &rt Show last year. 
Besides actually painting, Brenda has cemented her 
expertise as an art judge in five national art 
contest* Finally, Brenda unquestionably demon- 
strstes her knowledge of art in the weekly columns 
she contributes as Art Director for Script-Howard 
publications. Brenda's diversified experience aad 
lauds in the art world testifies to her true talent* 
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Let* 8 now read a body paragraph that has acae 
Subject & Attitude. 

The talents of the Acemi daughters is first 
evidenced in the youngest girl Brenda, who sur- 
passes excellence in painting. To begin with, 
Brenda' 8 reputation as an accomplished artist reat 
not only on winning first place in America's Grand 
Gallery Show, but also on her top ranking in 
Europe's World Art Show last year. Besides actually 
painting, Brenda has cemented her expertise as an 
art judge in five national art contest. Finally, 
Brenda unquestionably demonstrate* her knowledge 
of art la the weekly columns she contributes as 
Art Director for Script-Howard publications, 
.although due respect must be given Brenda's talents, 
her sister Maureen bolsters the Acemi image even 
more. 

How are two paragraphs the same? 

Structurally? (Saa*: T.S; supports; con- 
clusion. Would have 
identical outline fom) 

Unity? (Same: same subject and attitud 

same related, parallel 
supports) 

Coherence? Not totally identical 

What is aame? (arrangement of 
supports 
verbs 
pronouns) 
What about mechanical connectors 
Any within one body paragraph 
changed? (No) 

What are they? (to begin with 

not only 
but also 
Besides 
Finally) 

Same ones in body paragraph (Yes ^ 
Has any new been done in terms 
of mechanical connectors in 
body paragraph? (Yes) 
t^at? (some added) 
What ones and where are they? 
(first - topic sentence 
although - concluding sentenc 
even more - concluding " ) 
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So which t^^o sentences of a one paragraph compositLon 
differ from a body paragraph? (T.S. & C.SO 
Uhy would these two sentences have to change in 
respect to coherence? 

(each body paragraph is only a part of the whole 
composition; must be tied to rest -T.S» & C.S do o 
this tying) ^/^ 
To what must each body paragraph be tied? v >^ 

(Thesis statement; following proof paragraph) \ 
You have two ties (T.S* & C.S.) and two things that 
the paragraph has to be tied to (Thesis statement & 
following proof paragraph). What would be logicf^l 
tying process? (one sentence for each tie) 
What would you guess the topic sentence would tie up 
with? (thesis statement) 
l^hat about 'itfie concluding sentence? 
(following proof paragraph) Which body paragraph's 

concluding sentence would 
not do this? (last) Why? 
Let's see if our body paragraph on Brenda allows for 
this* 

1. Distribute thesis paragraph for body paragraph* 

Contention has been voiced as to the destiny 
of man's aesthetic nature. One school claims that 
natural talents succumb to the routine of modem 
technology* The opposing theorists testify that 
Twentieth Century mass production enhances the 
potential for more Hj^Vincl's and Michaelangelo's. 
These patrons of the arts attribute this en- 
hancement to added leisure time and available 
resources for the aesthete* One example often 
cited by the later school is the Aceml fcmily, 
who have nurtured their rather ordinary talents 
into expertise* Because of determined condi- 
tioning, the Aceml girls have evolved as 
exceptionally talented individuals. 

What is thesis statement? underline « 

What is subject? attitude? 

Look at topic sentence of body paragraph on 

Brenda* Does this topic sentence refer back to 

thesis idea? How? 

(repeat subject and attitude) 
Is there a mechanical connective used to signal 
reader? (Yes - first) 

2. Look at last sentence of this body paragraph on 
Brenda* Does it tie in with next proof? How? 

( Introduces Maureen) 
Is there a mechanical connective? (Yes - two: 

although 
even more ) 
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f. Review: The T.S» & C,S« take on new complexion in bod 

paragraphs. Besides presenting subject 6e 
attitude of paragraph » the topic sentences 
refers back to thesis idea with a deliberate 
mechanical connective. Besides suroaarizing 
the paragraph^ the concluding sentence also 
introduces the next body paragraph with 
deliberate connectors « Because of this, these 
two sentences are often called Transitional 
S entences • 

g. Assignment: 

Choose favorite outline to this point and 
write topic sentence with signal word. For 
BEST copy AVAIl/iSLE arrangement in 2nd & third paragraph, plus 

mechanical connective in each that linko it to 
thesis statement. Then write a concluding 
\sentence for each body paragraph that introduces 
1 1 the next proof paragraph. Remember that the 
concluding sentence for 3rd body paragraph has 
nothing to introduce. Then take any one of the 
outlined body paragraphs (T*S.; supports; C.S.) 
and write in full. Be sure the body paragraph 
has all necessary mechanical connectives within 
supports . 
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NOTE: TO TEACHER 



From this point all outlines should have full topic & concluding 
switence s for each body paragraph. No more than two outlines need 
to be done with this lesson: the one directed in lesson; one of your 
own choosing. 

Ranoaber: no outline is written unless thesis paragraph has already 
been submitted in advance. 
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2. 



3^ 



4. 



5. 



MATERIALS : 



Concentrated Development of Five Paragraph Composition 
B. Body 

LESSON 11: Coherence — Repetition of Key Words and Phrases 

OBJECTIVES; Student will 

I. define role of mechanical connectors in topic sentences 
and concluding sentence of body paragraphs in terms of 
coherence. 

define role of key words and phrases in topic sentence 
in terms of coherence* 

define 2 key items in thesis statement of thesis paragraph: 

subject 
attitude 

identify subject and attitude in 2 given thesis statements 
and delineate their repetition in 3 given tdpic sentences, 
identify 4 key items in thesis statement on a literary 
work: subject, attitude, author, work. 
6« identify repetition of author and work in topic sentences 

for 2 given thesis statements. 
7. write topic sentences for already composed outline , in- 
corporating mechanical connectives, word clues for order, 
and repetition of key words and phrases of thesis statement* 

1. Tk^o example thesis paragraphs with respective topic 
sentences for body paragraphs . « 

2. Completed outline for each studertt, 

PROCEDURE: 

1. Motivations : \^hat name did we call the topic sentence and concluding 

sentence of body paragraph? (Transitional Sentence) 
VJhyl (Must help reader by tying body paragraphs to 

thesis statement and to each other) 
l^at so far have we put in t.S, and C*S, to help them 
become transitional sentences? (added mechanical 

connectors) 

Is this the only way to make these two sentences 
transitional? (No) 

Wliat else could we do to tie part (body paragsaph) to 
whole (thesis statement) and to tie part (body paragraph) 
to part (body paragraph)? (repeat key words & phrases) 

Let's look at toj^ic sentence first* 
To what do you tie the topic sentence of the body 
paragraph to in thesis paragraph? (thesis statement) 
IiHiat are key words or phrases in a thesis statement? 

(subject and attitude) 
I^hat, then, must be repeated in the topic sentence of each 
body paragraph? (subject & attitude of thesis statement) 
Let's look at some examples of prepared thesis paragraphs and 
topic- sPTifGnce of their respective body paragraphs.. 
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EXAMPLE 1: 

Thesis Paragraph 

The phenoinena^6f death occupies the interest of many 
authors* The Nineteenth Cen'^ury romantics, more so than moat 
tmpers, questioned the mysteries chat death entails. The 
agonizing separation involved with the loss of an endeared 
person was a popular subject for these romantics* In his 
short stories > Edgar Allan Poe often attempts to resolve the 
barriers of death for his bereaved lovers. 
Body Proofs; 

1« Recapturing on canvas 

2. Reincazmation 

3. Possession 
Topic Sentences of Body Paragraphs 

1. First of all, in the"Oval Portrait"> Poe allows a 
painter to continue communion with his departed wife 
by capturing her on canvas. 

2. Again ^ in '^orella", Poe permits a lover a more 
personal reunion with his deceased wife when Morella 
is reincarnated in the body of his second shrewish 
wife. 

3. Finally y Poe masterfully bridges life and death for 
lovers in ''Ligiea*' when the deceased Ligiea possesses 
the spirit and body of her daughter ^ in whose birth 
she died. 

(Questions -- 

a. What is thesis statement? Subject? Attitude? 

b. lihat are three proofs to be developed into 

body paragraphs? ipelated to thesis ? parallel? 

c. What about coherence? 

Order established and labled? 
All active voice? same tense? 
Topic Sentences have mechanical 

connectors? 

d. \4hat about repetition of key words or phrases of 
thesis statement? 

I>fhat are key words or phrases in any thesis 

statement? (subject and attitude) 

What is our subject? (barriers of death for lovers 

What is attitude? (destroyed) 

At desk** -under ;'otice the word or words in each 

topic sentence that repeats the subject, 
-•under line twice the word or words in 

each topic sentence that repeats the 

attitude. 
Pull answers in class-** 

Subjects? 1. Painter; his departed wife 

2. lover; deceased wife 

3. lovers; deceased Ligiea 
Attitude? 1. continue couraunion 

2. reunion 

bridges life and death 
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Examples 2: 

Thesis Paragraph 

Authors, functioning in siinilar environments, will treat 
similar themes. The style they employ while handling these 
like concerns, however, need not parallel* Ernest 
Hemingway and William Faulkner, Twentieth Century 
contemporaries, both entertain the inhumanities of war in 
"The Old Man at the Bridge*' and ^Two Soldiers"* The style 
of these tivo short stories, nevertheless, differc^yidely* 

Body Proofs 

1« Dialogue structure 
2* Sentence structure 
3* Narration structure 
Topic Sentence of Body ParajC^raphs 

1* The charactei^Js^ dialogue evidences the first style 
variance in these two short stories by Hemingway 
and Faulkner* 

2. More obvious style contrasts exit in the sentence 
structure employed by the two contemporary authors 
of '^e Old >Ian at the Bridge" and **Two Soldiers". 

3. Although dialogue and sentence structure play a 
decisive^ role in diversifying the styles of 
Faulknar^nd Hemi^/ay^s short stories, narration 
dictates the primary difference. 

Qugstigng.— 

a. What is thesis statement? subject? attitude? 
u. What are the three proofs do be developed into 
body paragraphs? related? parallel? 

c. l^at about coherence? 

Order established and 
lab led? 

All active voice? same 
tense? 

Topic sentences have 
mechanical connectors? 

d. What about repetition of subject and attitude 
of thesis statement? (style of two s.s.) 
What is our subject? Attitude? (differ) 
Underline once the word or words in each topic 
sentence that repeats the subject; underline 
twice tl» word or words in each topic sentence 
that repeats the attitude. 

Pull answers in class 

Subject? 1. style Attitude? 1. variance 

2, style 2. contrasts 

3. style 3. divers if ying^ 

difference • 
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2^ Uhat else have you noticed that has been repeated in each 
topic sentences of each body paragraph? (author ;x^8rks) 

a. In first example who is author? (Poe). Is he 

BEST COPY AVAIIABII mentioned in each topic sentence? (Yes) 

Ja)i uuij (iimuwM, first example how are works presented in thesis 

statement? (*'short stories'*) 
Is idea of "short stories repeated in topic sentences' 
(Yes) How? (Names 3 short stories) 

b. In second example who are authors? (Ernest Hemingway 
and William Faulkner) 

<"^vA*e each repeated in topic sentences? (Yes) Identify. 
In second example what are works? ('The Old Man at the 
Bridge"; 'TWo Soldiers") 
^'Jkxe each repeated in topic sentence? (Yes) Identify. 
In other words - when composition involves a critical 

evaluation of literature, what are the 
Key words that must appear in thesis statmen 
and must be repeated in each topic sentence 
of body paragraphs? 

(subject 
attitude 
author/ authors 
work/works^ 

b. Assignment : 

take favorite outline to this point and rewrite 
its thesis statements and body topic sentences. 
Be sure you now incorporated the author, work, 
thesis subject and thesis attitude in each. 



NOTE: TO TEACHER 



No more than 2 ou^ines should be allotted to this lesson: 
one in lesson; .^ro^ of own choosing. 

Remember: No outline starts without a previously submitted • thesis 
paragraph • 




o 88 

ERIC 



BEST COPY mm 



IV. 



ERIC 



Concentrated Development of Five Paragraph Ccsnposition 
B. Body 

IF S SON 12 ; Variety in Topic Sentences through Word Variety 

OejECTIVES: Student will 

1» identify 4 major sentences of five paragraph composition. 

2. name four key items of thesis statement that must be 
repeated in topic sentences of each body paragraph. 

3. delineate methods of achieving variety in 3 topic 
sentences of body paragraphs through one word synoyms . . 

4. list x-ford synonyms used by writer in 3 given topic 
sentences for thesis statement's subject & attitude. 

5. delineate method of achieving variety in 3 topic 
sentences of body paragraphs through phrase synonyms. 

6. identify phrase synonyms used by writer in 3 given topic 
sentences for thesis stat«nent*s subject and attitude. 

7. write topic sentences for already composed outline 
using word and phrase synonyms to insure variety. 

MATERIALS: 1. T^ro example thesis paragraphs with respective tof>ic 
sentences for body paragraphs. 
2. Completed outline for each student. 

PROCEDURE: 

1. Motivation: \^hat are four major sentences of five paragraph 

c«nposition? (thesis statement 

4 topic sentences of body paragraphs) 
IJhy? (Present subject and attitude of entire 

ctanposition and each body paragrfph) 
Ifliat are four items thit must be in each of these 
sentences? ( thesis subject; thesis attitude; 

work/works; author /authors) 
Hw would this constant repetition ^ffect the 
sentences? (redundant; boring; dry) 
How would you remedy this problem? (variety) 
2« Discussion: It-is possible to take four sentences that 

repeat the same 4 items and aake them appealing 
through variety. 

How could you vary the sentences? (Wordage; sentence 
structure) 

Let's work v7ith word variety: 

a. MiWiat does word variety mean? (synonyms) 
1. Look at 4 sentences on Heroingway^and 
Eaulkner's short stories: 

llhat is word used to describe attitude in 
thesis statement? (differ) 
Does writer use this same word in each 
tpptc sentence to repeat thesis attitude? 
(No) What synonyms does he use in each 
topic sentence? 

(1. variance; 2. contrasts; 3. diversifying) 
Does he ever use the same word? (Yes - 
difference) 

Inhere? (in last topic sentence) 
inty is this O.K.? (furthest sentence from 

thesis statement) 
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2. Look at 4 sentences on Poe*s short stories: 
^^at word does waiter use to describe 
attitude In thesis statement? (destroyed) 
What does writer do to add variety In repeat- 
ing attitude? (uses synonyos) 
Are all of tkese one word synonyms that the 
writer 6t other ccfnposltlon was happy with? 

(No - Synonymous phrases) 
What are word synonyms or phrase synonyms 
used by writer to repeat thesis attitude? 
(1« continue cosnmunlon; 2. reunion 3* 
bridges life and death) 
One method of adding variety to thesejlC 4 
sentences that have the same 4 items is through 
your choice of words* These synonyms may be 
one word or a phrase * 
b.Word variety can be achieved another way besides 
through synonyms « Look at 4 sentences on 
HemlngwaySand Faulkner^s short stories: 
What is attitude again? (differ) 
What are three words used to repeat the 
attitude idea in topic sentences? 

(1« variance; 2. contrasts ;3. diversifying) 
Do they carry same meaning? (Yes -Synonymous) 
In what way do they differ? (part of speech) 
what part of speech is 'differ*? (verb) 
what part of speech is 'variance* ? (noun) 
what part of speech is 'contrasts •? (noun) 
what part of speech is 'diversifying'? 

(verbal) 

How does this add to variety? 
So word variety can be achieved in what two ways? 

c« Assignment: Take favorite outline and change 

topic sentences to allow for word 
variety. 

NOTE: TO TEACHER -GO TO NEXT LESSON MMEDIATELY. 

IV* Concentrated Development of Fire Paragraph Paper 
B* Introduction and Development of Body 

LESSON 13: Variety in Thesis Sentence and Topic Sentences through 
Sentence Structure # 
Individual Teacher: Safer to packet in ERC called Paragraph Development 
pages 5» 6, and 7. 



NOTE: TO TEACHER 

At least two additional outlines should be done at end of Lesson 13 « 
These two outlines (over and beyond assigned outline) should concentrate 
on both word and sentence variety* 
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IV* Concentrated Development of Five Paragraph Composition 
Body 

LESSON 14: Coherence—Concluding Sentence for Body Paragraphs 

OBJECTIVES: Student will 

1, delineate the difference between concluding sentences 

for one paragraph composition and a body paragraph 
2* define function of mechanical connectors in concluding 

sentence in terms of coherence. 
3* list items that can be incorporated into concluding 

sentence of body paragraph to tie body paragraphs 

together: subject and attitude of following paragraph. 
4. identify the concluding sentence in a given body 

paragraph and define its coherent quality. 

5. delineate which concluding sentence of body paragraphs 
would not introduce following paragraph... 

6. write concluding sentences for each body paragraph of 
already composed outline^ incorporating coherent 
word or phrases that introduce following body 
paragraph when applicable. 

MATERIALS: 1* Example body paragraph with strong concluding sentence. 
2. Completed outline for each student. 

PROCEDURE: 

• !• Motivation: What two sentences did we decide were different when 

comparing a one paragraph composition and a body 
paragraph. (T.S* and Concluding Sentence) 
How did the topic sentences of a one paragraph comr 
position and a body paragraph differ? 

(T.S. for one paragraph comp-^ merely introduce 
subject and attitude of paragraph. 
T.S. for a body paragraph- introduced subject and 
attitude of paragraph, BUT ALSO ties this subject 
and attitude back to thesis subject and attitude) 
How does the concluding sentence of the two differ? 

(C.S. for one paragraph comp-sumnarized paragraph. 
C.S. for body paragraph -susnnarizes paragraph 
BUT ALSO hints at next body paragraph) 
2. Discussion : What is most important part of any body paragraph? 

(T.S.) Why? (reveals purpose for paragraph -subject 
and attitudle) 

If you are going to 'open door' to a body paragraph 
to what would you draw attention? (subject & attitude) 
l5 necessary to meiition both? (No) Why? (Merely 
bridging reader; concluding sentence not trying to take 
job of topic sentence) 

What could you do to bridge reader and keep interest? 
(Choose just subject or^attitude to introduce in 
concluding sentence) 
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iook at body paragraph about Brenda's talents: 

a. Read concluding sentence 

b. What part sunaoarlzes 

c. What part hints at next body paragraph? 

d. Does writer reveal attitude and subject of next 
paragraph? (No) 

Vlhich one? (Subject -Maureen) 

Write a concluding sentence at desk that would 

introduce attitude of next body paragraph. 

Pull volunteer sentences for board. 



The talents of the Acemi daughters is first evidenced in the 
youngest girl Brenda who surpasses excellence in painting. To begin 
with, Brenda*s reputation as an accomplished artist rest not only on 
winning first place in America's Grand Gallery Show, but also on her 
top ranking in Europe's World Art Show last year. Besides actually 
painting, Brenda has cemented her expertise as an art Judge in five 
national art contest. Finall:^, Brenda unquestionably demonstrates her 
knowledge of art in the weekly columns she contributes as Art Director 
for Script-Howard publications. Although due respect must be given 
Brenda's talents, her sister Maureen bolsters the Acemi image even 
more. 



Which body paragraph is most like a one paragraph ccmposition. 
(3rd body paragraph) Why? (only sentence ' that differs is 
topic sentence) Why is concluding sentence different 7 (Does 
not have any body paragraphs after it to introduce) 

Assigjroent : 

Take favorite outline to this point and write the 
concluding sentences for each body paragrqgb in full, 



NOTE: TO TEACHER. 

From now on all outlines will contain 3 additional Sentences ; 
concluding sentence for each body paragraph. Only phrases left on 
outline to this point are 3 support phrases in each body paragraph. 
Need only do one other outline besides the one assigned in lesson. 
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j. Give students examples of Concluding paragraphs and have 
tham identify where the thesis statement (Subject and 
attitude) are sumoarized. 

k. Do you notice in these paragraphs anything about the 
position of the thesis statement as it is suiiinarised* 
riftgg4 BgKj^nptps al^Concludisjs 9ar^RTMPh. 

I. f^ere was it placed in the Thesis Paragraph? 
at the and 

m. Vhy do you think the Thesis Statement is placed at the 

beginning of the Concluding Paragraph? 
n* Do you remeber the s hape o f the intrcductory. Thesis 
paragraph? funnel i 7 



p. What came at the end oTMihe funnel ? Thesis Statement 
p. Now, if the thesis statement is coming first in the 
Concluding Paragraph^., what must its shape be? 



q. \n\at is the remainder of the funnel going to contain? 

r. If you remember we said the Thesis paragraph was written 
in what order? Deductive* From General to Specific. 

s. If that be so, then the Concluding paragraph must be 
presented in the opposite order which is called what? 
Ind active Order and noes from specific to General . 

t. Give students examples of Thesis Paragraphs and Concluding 
paragraphs » and have them delineate the differences in 
deductive and inductive order between the two* 

u. In presenting the Concluding Paragraph in Inductive Order 
from specific to general , you would begin with a specific 
which would be your Thesis statement (Restated) and move 
£xcm there to the general as you progress through the 
paragraph. 

V. tiJhat will these "general"* statements consist of. They 
V7ill be the implications which you believe to arise as a 
result of the proof of your thesis. Explain * Implications * 

w. In other words^ how would an outline for a Concluding 
Paragraph look? 



proof of the argument. 
K. Thus, the Concluding Paragraph has how many parts? 

Two: 1. Restat^ent of thesis 

2. Statement of Implications. 





I. Topic Sentence: Thesis Statement (Restated) 



II. Three "Implications " from T^S. which 
or show what Important areas one 

Four should consider as a result of the 
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Hw, specifically, then, does the Concluding Paragraph 
illustrate Inductive Order? 

(1) Begin x/ith a specific statement 

(2) Follow the specific statement with 
Reneral statesnents which are '^implications** 
growing out of the specific statement. 

z. Examples for Students to analyse for structure and in^ 
ductive order, 
aa. How then would the entire argumentative paper look 
geometrically? 



Thesis Paragraph 



Body Paragraph 



Conclud in)^ 
Paragraph 




- funnel 



- inverted funnel 



Have students write concluding paragraphs to 4 thesis 

and body outlines they have completed to date. 

Have students outline all five paragraphs of their paper, 

^^^^^^ 'Write a unified and coherent five paragraph 

Argumentative outline incorporating all structures 
of the paper. 



NOTE: TO TEACHER 

The last nini^eeks^ students should choose favorite 3 
outlines and write 3 full Compositions. 



bb. 



cc. 
dd. 
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BEsi m mmi 



Conpoiitioa Ctirrlculum - Eleventh Crede 

SIjU2£ Objective ! 

The Student will write e unified and coherent aulti-paregraph 
ergumentetive reeeerch feper utilising the organisetional 
technique of coopariion and contraat. 

Sequence o£ the Currlcultm: 

I. Rationale for study of Coopoflitlon. 

II. Review of Argumentative Writing 

A. Define Arguntentative Writing 

B. Structure of Argumentative Writing 

1. Statement of Argument 
2* Proof (Deductive^ 
3. Conclusion 

C. Apply Structure of Argumentative Wril^lng to One Paragraph. 

1. Statement of Argument — j.- Topic Sentence 

2. proof — > Supporting Oetaila 

3. Conclusion ^ Concluding Sentence 

D. Apply structure of Argument and One paragraph to Five Paragra]^ 
paper: 

1. Statement of Argu. Topic Sentence Thesis Paragraph 

2. Proof Supporting Details Body Paragraph 

3. Conclusion Concluding Sentence Concluding Paragraph 

XII« Review Outline of Argumentative Writing 

A. Define Function of Outline 

B. Review Outline of one Argusantative Paragraph: 

I. Topic Sentence 

A. Subject 

B. Attitude 

IX. Supporting Details 
A. Detail One 

1 . Illustrative Detail 
2^' 




111* Concluding Sentence 

A. Hastate Subject 

B. Restate Attitude 
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Review Outline of Five Furograph Argumentative Paper; 
1. Thesis Paragraph 
Introduction 

iteatent 



II. Body Faragrajdis 

A. Topic One 

1. Topic Sentence 

2. Supports 

a. Support, ope 

b. Support two 

c. Support three 

3 . Concluding Sentence 

B. Topic 6neTt-w<' 

1. Topic Sentence 

2. Supports 

a. Support one 

b. Support two 

c . Support three 

3. Concluding Sentence 

C. Topic OBe»"rWv-t* 

1. Topic Sentence 

2 . Supports 

a. Support one 

b. Support two 

c. Support three 

3. Conclt^lng Sentence 



III. Concluding Paragraph 

B. State Implications o£ Thesis 



IV Eeview Structural Conponents of Five 
Paragraph Paper: 

A. Thesis Paragrai^ (funnel) 

1. Thjssis Statemant 

2. Introduction (Deductive Order) 

3. Write thesis Faragra]^ 

B. Body Paragraphs 

1. Unified Proof 

a. Belated Proof 

b. Parallel Proof 

c* Defensible Proof (Ideas which can be 

developed with three 
supports) 

2 . Coherence 

a* Order of Importance 

b. Pronouns & Verb Tease 

c. Connectives 

d. Kapetition of Key Words I .rises 

3. Outline Body Paragraphs bae. . Thesis 
Paragraph 
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C. Concluding Paragraph (Inverted Funnel) 
1. Bastatcment of Thesis 
2* Statffnsnt of liapllcatlons from Ihasis 
3. Write Concluding Paragraph 

V. tfrita Four Conplate Five Paragraph Papers 

A. Preparation for Writing: 

1. Write Iheais Paragraph 

2. Outline Body Paragraphs 

3. Write Concluding Peragraph 

B. Completion: 

X, Re-write Thesis Paragraph 

2. Convert Outline of Body Paragraphs into three 

3. Re-write Concludi^ Paragraph 

4. Suhedt final oanuScript. 

VI. Style. 

A. Sentence Variety . 

1. Kinds of Sentences / 

a. Sinple 

i Loose '/■ ' 

it Periodic 

b. Compound 
c* Complex 

2. Subordination & Coordination 

3. Placement of Modifiers 

4. Parallel Structure 

S« Integration of Quotes. 

B. Diction: 

1. Connotation & Denotation 

2. Word idhoice: Slang 

Colloquialism 
Cliche (Trite Expression) 
Verbosity ( Wordiness, Pompous 
tsage) 

Redundancy 

Appeal to figurative Language. 

Ver6s: Linking Verbs 
Active Voice 
Specificity 

VII. Arguaentaeion through Comparison and Contrast 
A. Definition of Comparison ft Contrast 

B« Methods of Comparison & ContrrJt 

1. Inter- locking Method 

2. '*ZWo Lump" Method 

C. Five Paragraph Organization Using Interlocking 
Method as means of Comparison and Contrast, 

1. Adapt Thesis Paragraph for Comp. & Cone. 

2. Adapt Body Paragraphs for Comp. & Cont. 

3. Adapt Concluding Paragraph for Comp. & Cert. 

D. Writing Paper. 

1. Outline Five Paragraphs 

2. Write Five Paragraphs. 
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VIXX. RetMreh IKiliciog Akgimsatttion through . 
Coap«riton and CotitrMt. 

A. Method! of Chooiisig arm of Concern (Subjectf) 

B. Preliminary Bibliography 

1. Librery Technique 

2. Blbliogrsphy Cerde 

C. Prelifflinery Reeding 
D« Frelltttlnery' Attitude 

E. Xntenelve Reteerch 

1. Note talcing & Not^cerde 

2. Narrow Attitude 

3. PreSii & FXagiUrlem 

F. Final Subjecta and Attltudea. 

G. Supplementary Reading & Note taking 

H. Thesis Statement. 

I. Outline 

1. Retain thesis Paragraph Structure 
(Suhalt theils paragraph) 

2. Retain Concluding Psragraph Structure 

3. Adapt Body outline of five peragraph 
compos it Ion to Body outline for 
extended paper. 

J. Footnoting 

K. First Draft with- footnotes 
L. Final Draft irlth footnotes 
M. Title Page, Footnote page, Bibliography Page 
N. Submit Final Maiuwcrlpt 



XX 
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ConpoAition Curriculia - :Ki«l£th Gtad* 

He tcudeht vlll wrlc« one cxttnded critical i>«pcr 
l)ft««d on « litcrairy topic. 

S«qu«ne« of th* Curriculum: 
First StBftf r : 

I* BAtionalft £or Study o£ Cocaposition 

XX. Sftview o£ Five Paragraph Arsunantation Papar 
A* Outlina 

1. 'Qiaiia Parcgrai^^ 

2. Body Faragrai^ui 

3. Concluding Paragraph 

B. Writa four Ccxapleta Papart 

XXI. Raviair Argunantation throuf^ Coo^rifon and Contrast 

A. Dafinition 

B. Mathodt 

1. Intor locking 

2. "Two Lump" 

C. Fivt Paragraph Organisation Utilising Interlocking Method of 
Conparison and ^ntrast. (Junior Curriculun) 

D. Write Two Comparison & Contrast Papers. 
XV. Logic: 

A. Deductive Seasoning (Syllogistic Reasoning) 

B. Inductive Seasoning 

C. Fsllaeies of Thinking 



1. Squivocation 

2. Oversinpliflcation 

3. Begging the question 



4. Ignoring the Question 

5. seauiticr 



Exercises 
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V. Extended Paper: (Five Pages) 

A. Outline utilizing "five paragraph" organization 

1. Thesii Paragraph 

2. Bcd^ Diviaiona 

3. Conaiuding Paragraph 

B. Completion to Bough Draft with Oitlina 

1. Thetle Paragre^ 

2. Body Divieiona 

3. Concluding Paragraph 

C. Write two final papers. 



Second Semeiter ; 

I. Critical Paper (five pegeaji 

A. Outline following fonuit of Extendi Paper. 

1. Tbesle Paragraj^ 

2. Body Divieions 

3. Concluding Paragraph 

B. Review Research Skills (,.. Junior Curriculum, Rflsan Nmaral Eight) 

C. Suboit first draft with footnotes. 

D. Subcait final drsft with footnotes. 

E. Subnit title page* footnotei and page, and bibliography page* 

F. Submit final manuscript. 

II. Mechanics - Teachers Discretion 
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